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Introduction

The School Counseling and Graduation Support Team

The School Counseling and Graduation Support Team (SCGS) believes that all students, K-
12, will achieve academic, career, and social/emotional success as the result of a district
wide integration of comprehensive school counseling programs. The SCGS Team supports
school counseling programs through the development, implementation, and evaluation of
comprehensive school counseling programs.

Student Development Plan

The Student Development Plan (SDP), mandated by Florida Statute 1006.025 and adopted
by the School Board of Palm Beach County, is a comprehensive, developmental program
designed to serve all K-12 students and prepare them for academic, social/emotional, and
college-career success. It is based on national standards adopted by the American School
Counselor Association, the Florida Department of Education’s School Counseling and
Guidance Framework, and research-based strategies.

The student mindsets and behavior standards identified in the SDP guide school counselors
as they support students. These mindset and behavior standards inform the development
of high quality programs centered on three domains: academic, career, and
social/emotional development. The three interrelated components of the SDP, all focused
on student outcomes; include systems for delivery, management, and accountability.
Infused throughout the program are the anticipated qualities of leadership, advocacy,
collaboration, and agent for systemic change as evidenced by school counselors, teachers,
administrators, and community, and educational partners. Originally developed in 2005,
the SDP has undergone several revisions. Beginning in the 2013-2014 school year, the
district SCGS Team along with school based counselors and community partners began a
comprehensive review of the SDP, taking into account the Florida School Counseling
Framework, The ASCA National Model 3R° Edition, current research on successful students,
academic, social/emotional, career development, and school counseling best practices. The
“215T Century” Student Development Plan will help define and align the role of school
counselors with the American School Counselor Association’s Mindset and Behavior
Standards for Student Success; Florida Department of Education’s School Counseling and
Guidance Framework; the Vision, Mission and Core Beliefs of the School District of Palm
Beach County; and the District Strategic Plan.

Program Services

Elementary, middle, and high school counselors deliver programs that promote student
achievement, social/emotional development, and college-career readiness. One of the most
important roles of the school counselor is to help students develop essential mindsets and
behavior standards; including learning skills, social skills, self-management skills, and
college-career readiness skills. School counselors focus their unique knowledge and skills
on providing direct and indirect services to students, parents, school staff, and community.
They provide school counseling core curriculum, individual student planning, individual



counseling, small group counseling, crisis response, teacher consultation, parent
conferences, and collaborate with other educators, community members, and stakeholders.

Vision, Mission and Goals

School District of Palm Beach County

School Counseling

Vision

The School District of Palm Beach County envisions
a dynamic collaborative multicultural community
where education and lifelong learning are valued
and supported, and all learners reach their highest
potential and succeed in the global economy.

Vision

All students will achieve academic,
social/emotional, and college and career success
as the result of a district wide integration of
comprehensive school counseling programs.

Mission

The School District of Palm Beach County is
committed to providing a world-class education
with excellence and equity to empower each
student to reach his or her highest potential with
the most effective staff to foster the knowledge,
skills, and ethics required for responsible
citizenship and productive careers.

Mission

It is the mission of School District of Palm Beach
County school counselors to foster academic
achievement, college and career readiness, and
social/emotional development for all students
through direct counseling services and
collaboration with teachers, administrators,
parents, and community.

Guiding Principles
Community

Knowledge

Cultural Sensitivity ~ Parity

Diversity Professional

Equity Development

Ethics Professionalism
Excellence Respect

Family Skill Building
Honesty Social and Emotional
Inclusion Development

Trustworthiness

ASCA National Model Themes
e Leadership

e Advocacy

e Collaboration

e Systemic Change

Goal 1 - Student First Philosophy

e Implement research-based fully enriched
instructional models that enable students to
develop the critical thinking and analytical
skills necessary to succeed academically.

e Support each student, not as a collective unit,
but with individualized educational plans.

e Provide meaningful follow-up, monitoring,
and mentorships that provide support
necessary to succeed.

e Develop age-appropriate life skills training
programs for students and families that
cultivate soft skills including self-
determination and self-advocacy.

Goal 1 — Student First Philosophy

e Equip students with the living skills, learning
skills, and social skills necessary for academic
achievement.

e Understand and develop the “whole student
by engaging the academic, social/emotional,
and career domains.

e Provide a differentiated delivery system that
is designed to meet the needs of all students
through core programs while being
responsive to those students who need
additional counseling supports.

e Assist students to be successful through
counseling and advising sessions.

”




School District of Palm Beach County

School Counseling

e Develop age-appropriate life skills training
programs for students and families that
cultivate soft skills including self-
determination and self-advocacy.

e Seek equitable outcomes for all student
groups that help each student achieve the
greatest success possible.

e Continue and strengthen Choice Programs,
career academies, and other career/technical
curricula that meet the needs of our students
while supporting the economic development
goals of the community.

e Implement methods to identify learning
styles and match them with appropriate
teaching methods and measurable
performance goals.

e Use student and school data to advocate for
equitable outcomes for all students.

e Believe in a comprehensive-developmental
approach that supports all children.

Goal 2 — Family Matters

e Create policies and programs that proactively
engage all parents, caregivers, and families as
the primary partners in the education of
students.

e Implement new policies, procedures, and
processes to make schools more family friendly
so that the school encourages parent/caregiver
participation by providing: an inviting campus,
a welcoming atmosphere and mutually
beneficial opportunities to interact with
teachers and administrators.

e Train principals and teachers how to maximize
interactive opportunities with
families/caregivers via face-to face meetings as
well as communication through technology.

e Engage partners to empower
families/caregivers.

e Create, recruit, and implement on campus
volunteer opportunities in all aspects of school
life for families caregivers and community
partners.

e Examine opportunities to improve adult
literacy skills, and career/technical training
offered to families/caregivers.

e Encourage parental accountability for school
readiness with support mechanisms that
bolster families/caregivers.

Goal 2 — Family Matters

¢ Empower all parents to engage as partners.

¢ Develop parent education and involvement
programs based on school needs.

¢ Create a family friendly environment that
encourages opportunities for interaction.

¢ Help parents and families play a role in the
academic, social/emotional, and career
success.

¢ Consult with parents and stakeholders to
understand student test and school data.

¢ Conduct parent conferences in support of
student academic achievement and
progression.

e Work with parents and families through
academic, college-career advising.

® Foster respect for diverse cultures and family
systems.




Goal 3 — Qualified and Highly Effective
Workforce

e Cultivate a fluid leadership development
succession planning program that keeps good
teachers teaching, strengthens classroom
management efforts, and produces highly-
effective academic leaders, assistant principals,
principals, and administrators.

e Conduct a resource allocation study evaluating
socio-economic factors in the School District to
identify shortfalls and inconsistencies between
schools within the District, and reassign
resources, including the workforce, to address
equity in a Student-First Philosophy.

e Enact a professional development program
that is coupled with a system that ensures
adequate pay for a well-trained workforce.

e Ensure that professional development supports
and strengthens choice programs, career
academies, and other career/technical
curricula to meet the needs of our students
while supporting the economic development
goals of the community.

e Provide intrinsic incentives to encourage the
reassignment of the best teachers—as
measured by student performance and
acceleration data—to underperforming classes,
schools, and student populations as
demonstrated by need.

Goal 3 — Qualified and Highly Effective
Workforce

e Create comprehensive school counseling
programs that focus on student outcomes and
teach student competencies.

e Advocate for equitable access and outcomes
for all students.

e Participate in professional development
activities that are based on national models
and evidence-based practice.

e Utilize resources and tools found in the Student
Development Plan and learned through
professional development activities to address
equity issues and advocate for students.

e Certified school counselors are uniquely
qualified and specially trained in the suite of
metacognitive learning skills that contribute to
college-career readiness and social and
academic success.

Goal 4 - Efficiency and Accountability

e Streamline and reduce the levels of
bureaucracy.

e Redistribute savings and maximize limited
financial resources to be applied to a Student-
First Philosophy.

e Conduct a functional audit of the District to
enable the implementation of the Student-First
Philosophy and Family Matters initiatives.
Assess each department and its purpose,
expenses, and how it serves and meets student
needs.

e Strengthen the balance between academic
achievement and a robust student services
program that will support the social, emotional,
and career/technical/ vocational needs of

Goal 4 - Efficiency and Accountability

e Conduct annual needs assessments with
students, parents, and faculty to identify the
needs of the student population.

e Design and implement school counseling
programs that are in alignment with School
Improvement Plan goals.

e Design and implement school counseling
programs that are available to all students.

e Use core school counseling curricula that
supports student social/emotional learning,
academic achievement, and college-career
readiness.

e Design and implement responsive and targeted
services for students in need of small group
counseling, individual advisement or brief
individual counseling.




students through guidance programs following
the National School Counseling Model.

e Develop and report on efforts to provide
students and teachers with up-to-date
technology and wireless connectivity at each
school campus to ensure the ability to perform
and compete successfully in the global
knowledge economy.

e Enhance the learning environment of each
campus to ensure top-notch facilities that are
safe and encourage increased learning
opportunities which will lead to achievement.

e Seek parity in funding and resources among
schools throughout the District with a focus on
strengthening schools.

e Develop a School Facilities Improvement Plan
that will outline campus improvements,
renovations, upgrades, and more.

e Create a transparent, online reporting tool that
tracks district-wide and school expenditures
and performances measures.

e Create a foundation for comprehensive school
counseling programs that focus on student
outcomes.

e Use program assessment tools to actively
manage the school counseling program.

e Demonstrate the effectiveness of the school
counseling program in measurable terms.

GOAL 5 - Community Engagement

e Develop a robust Community Engagement and
Empowerment effort that provides meaningful
opportunities for volunteers from stakeholder
groups—including business, civic, and social
organizations—to support the Student-First
Philosophy and Family Matters efforts.

e Create a multi-year, multi-faceted campaign to
engage partners in creating a world class
education system - demonstrate the return-on-
investment economically and socially to
partner organizations.

e Regularly acknowledge and reward the
participation of volunteers and partner
organizations.

e Ensure that there are role models and mentors
who represent the diverse student body and
relate to the students and families with whom
they are working.

e Ensure that principals, administrators, and
teachers have professional support from the
community to assist with professional

GOAL 5 - Community Engagement

e Partner with local businesses and community
agencies to support students and their families.

e Develop relationships with approved
community agencies to provide on campus
student counseling and mentoring.

e Support the implementation of structured
college-career readiness programs for all
students.

e Establish a school counseling advisory council
to review and provide advisement in
implementing the school counseling program.




development, management skills, and the
Student-First Philosophy.

e Continually reach out to community
organizations—social, civic, business, faith-
based, and others—to inform and recruit
assistance for students and school personnel.

e Explore ways to develop mutually beneficial
opportunities that support community efforts
such as the 6 Pillars of Florida’s Future
Economy from the Economic Council of Palm
Beach County.

e Create and maintain an advisory council to
provide advice and counsel in support of choice
programs, career academies, and other
career/technical curricula that meet the needs
of our students while supporting the economic
development goals of the community.

GOAL 6 - Communications Campaign

e Commence with a communications strategy
that targets students and families, the district
workforce, external stakeholder groups, and
the public.

e Qutline the efforts underway to create a
Student-First Philosophy and Family Matters
initiative and the resources available to
students and families.

e Highlight the best managerial practices
implemented and reward staff in order to help
build morale and demonstrate a commitment
to the new initiatives.

e |lllustrate the successes of the District as well as
recognize the performance gap and unmet
needs within the District.

e Promote a message of success and continued
efforts to achieve the District’s mission to
attain its vision.

e Ensure that the campaign includes efforts for
principals, teachers, administrators, and others
to become regularly engaged in social, civic,
business, and faith-based organizations.

GOAL 6 - Communications Campaign

e Report on school counseling program results at
least once a year.

e Share school counseling program results with
stakeholders (faculty, parents, and students).

e Utilize school data to advocate for at-risk
populations.

e Use newsletters, websites, and other tools to
create a pattern of family engagement.




Student Develop Plan School Counseling Framework

The Student Development Plan is a standards based comprehensive school counseling
program. The student standards identify and prioritize the specific academic,
social/emotional and college-career knowledge, skills, and behaviors students will be
able to demonstrate as the result of participating in the school counseling program. The
American School Counselor Association (ASCA) has identified national standards that
provide a road map for student success. These standards reflect the priorities of the
District and are flexible to meet the needs of school improvement teams, school data
profiles, and students. Based on identified need, school counselors utilize a data-based
decision making process (see Appendix) to define program goals, develop corresponding
systematic interventions, and evaluate the effectiveness of the classroom or counseling
activity. Direct services are provided directly to students and may include: school
counseling core curriculum, individual student planning, and responsive services
through individual, group, or crisis counseling. Indirect school counseling services are
provided on behalf of students and may include: consultation with teachers or parents,
collaboration with community organizations, and referrals for additional services.

The structure of a comprehensive school counseling program is based upon four
components:

I.  Foundation — Comprehensive school counseling programs have a focus, develop
student competencies, and are delivered by certified school counselors
demonstrating professional knowledge, skills, and attitudes.

II.  Management — Comprehensive school counseling programs incorporate a
structured and well thought out process for closing equity gaps and addressing
school needs through the use of data, calendars, action plans, and outcome
assessments.

lll.  Delivery — Comprehensive school counseling programs plan for the delivery of
services and supports (core, supplemental, intensive) directly to students as well
as to parents, teachers, and other educators in support of students.

IV.  Accountability — Comprehensive school counseling programs use process,
perception, and outcome data to demonstrate how students improve academic
performance, social/emotional skills, and/or college-career readiness as a result
of the school counseling services and supports, and to measure program
effectiveness.

Within this comprehensive model, school counselors in Palm Beach County embrace the
four guiding principles of leadership, advocacy, collaboration, and systemic change.
School counselors are:

e educational leaders that support academic achievement, social/emotional
learning, and college-career readiness.

e advocates for all students, families, and community partnerships.
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e committed to collaborating with key stakeholders, both inside the school and in
the community.

e uniquely positioned to serve as change agents to identify student equity gaps
and remove systemic barriers to maximum student achievement.

I. School Counseling Program Foundation

Comprehensive school counseling programs are based on a foundation that includes the
identification of a program focus, student competencies, and professional
competencies.

Program Focus?

The school counseling program focus is made up of four elements: beliefs, vision,
mission, and goals. Key questions are:

e Beliefs: Beliefs drive the school counselor’s behavior in developing the school
counseling program.

v' What do you believe about the ability of all students to achieve?
v" How do you meet the developmental needs of all students?

v" What is the school counselor’s role in advocating for all students?
v" How will data inform your decisions?

e Vision: Vision statements look toward the future and align with school and
District priorities.

v" Does the statement describe a future school where goals and strategies
are achieved?

v" Is the statement a “call to action”?
v Is the statement clearly defined?
v' s the statement believable and attainable?

e Mission: The mission is a clear and concise statement about the program and its
role in the school. The mission statement must align with the district and school
goals, and specify the focus to achieve the vision.

v Does your mission statement tell your stakeholders what you are doing,
who will receive the benefit from the services, and when you are doing
it?

! American School Counselor Association (2012). The ASCA National Model: A Framework for School
Counseling Programs (3%° ed.). Alexandria, VA: Author.
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v Does it describe the end result for students?
v s it aligned with your school’s mission statement?

e Goals: Program goals define how the vision and mission will be achieved, by
providing the direction needed.

v Are your goal statements based on school data?

v Did you follow the SMART goal process (Specific, Measurable, Attainable,
Results-oriented, Time-bound)?

v" Do the goals address academic, career, and social/emotional
development?

Research Based Mindsets & Behaviors?

The American School Counselor Association (ASCA) has released the ASCA Mindsets and
Behaviors for Student Success: K-12 College- and Career Readiness Standards for Every
Student. The standards describe the knowledge, skills, and attitudes that students need
in order to achieve academic success, social/emotional development, and college-career
readiness. The mindsets and behaviors were developed based on a comprehensive
review of the research and recognize that student success is determined by a complex
equation that takes into consideration noncogntive factors, mindsets, and content
knowledge. The standards are organized into three domains, two categories of
standards, and grade level competencies.

Domains

The ASCA Mindsets and Behaviors are organized across three broad categories, which
promote student learning skills, college-career readiness, and social/emotional
development.

e Academic Development — School counseling program strategies, activities, and
standards that maximize a student’s ability to learn.

e Career Development — School counseling program strategies, activities, and
standards that help students (1) understand the connection between school and
the world of work and (2) plan for and make a successful transition from school
to postsecondary education, and/or the world of work and from job to job across
the life span.

e Social/Emotional Development - School counseling program strategies, activities,
and standards that help students manage emotions and learn and apply
interpersonal skills.

2 American School Counselor Association (2014). Mindsets and Behaviors for Student Success: K-12
College- and Career-Readiness Standards for Every Student. Alexandria, VA: Author.
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Student Standards

The following ASCA National Standards for Students represent expectations for students
as a result of participation in the school counseling program and are organized into two
categories.

e Mindset Standards describe the attitudes and beliefs that students have about
themselves in relation to their education.

e Behavior Standards describe the learning strategies, self-management skills, and
social skills that are associated with being a successful student.

ASCA’s Mindset and Behavior Standards are delivered in alignment with the Florida
Standards. Dependent upon school counseling program content and implementation,
student standards for Mathematics (MAFS), Language Arts (LAFS), Science, Social
Studies, Health, Career and Adult Education, and/or other standards can be connected
as appropriate.

The complete ASCA Mindsets and Behaviors for Student Success can be found in the
Appendix and at http://schoolcounselor.org/school-counselors-members/about-

asca/mindsets-behaviors.

Grade Level Competencies (Recommended Targets)

Grade level competencies describe the specific, measureable expectations that students
achieve as they work towards identified standards. Grade level competencies are
responsive to individual school needs; however recommended behavior targets exist at
particular levels K-12 and can be met through school counseling core curriculum,
student assemblies, small group counseling, targeted group lessons, individual
counseling/advisement, and/or parent workshops.

A review of school counseling best practice, survey of practicing school counselors, and
focus group review led to a listing of Recommended Student Behavior Standards by
Level. The standards listed represent the minimum recommendation and school
counselors address additional learning strategies, self-management skills, and social
skills to meet the needs of their student population.
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Recommended Student Behavior Standards by Level

Elementary

Learning Strategies

LS1 - Demonstrate critical-thinking skills to make informed decisions
LS3 - Use time-management, organizational, and study skills
LS4 - Apply self-motivation and self-direction to learning

Self-Management Skills
SM2 - Demonstrate self-discipline and self-control
SM1 - Demonstrate ability to assume responsibility
SM7 - Demonstrate effective coping skills when faced with a problem

Social Skills

SS1 - Use effective oral and written communication skills and listening skills
SS2 - Create positive and supportive relationships with other students
SS6 - Use effective collaboration and cooperation skills

Middle

Learning Strategies
LS4 - Apply self-motivation and self-direction to learning
LS3 - Use time-management, organizational and study skills
LS1 - Demonstrate critical-thinking skills to make informed decisions
Self-Management Skills
SM1 - Demonstrate ability to assume responsibility
SM10 - Demonstrate ability to manage transitions and ability to adapt to changing
situations and responsibilities
SM6 - Demonstrate ability to overcome barriers to learning
Social Skills
SS9 - Demonstrate social maturity and behaviors appropriate to the situation and
environment
SS2 - Create positive and supportive relationships with other students
SS5 - Demonstrate ethical decision making and social responsibility

14




High

Learning Strategies
LS1 - Demonstrate critical-thinking skills to make informed decisions
LS3 - Use time-management, organizational and study skills
LS4 - Apply self-motivation and self-direction to learning
Self-Management Skills
SM1 - Demonstrate ability to assume responsibility
SM7 - Demonstrate effective coping skills when faced with a problem
SM2 - Demonstrate self-discipline and self-control
Social Skills
SS9 - Demonstrate social maturity and behaviors appropriate to the situation and
environment
SS1 - Use effective oral and written communication skills and listening skills
SS5 - Demonstrate ethical decision making and social responsibility
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Comprehensive School Counseling Program Activity Targets?

In addition to grade level competencies, school counselors implement program activities
appropriate for specific grade levels.

Sample CSCP Activity Target Elementary | Middle | High
Plan for Key Transitions XX XX XX
Develop College Aspirations XX XX XX
Academic Planning for College-Career Readiness XX XX XX
Ensure Equitable Exposure to XX XX XX
Extracurricular/Enrichment Activities
Provide Early and Ongoing Exposure to College and XX XX XX
Career Exploration and Selection Processes
Promote College and Career Assessments XX XX XX
Provide Students and Families with College XX XX XX
Affordability Planning Information
Ensure that Students and their Families have an XX
Understanding of the College Admissions Process
Connect Students to Resources to Aid the Transition XX
from High School Graduation to College Enrollment
PSAT, SAT, ACT Campaign XX
FAFSA Campaign XX
Additional activity targets based on specific student XX XX XX
and school needs.

3 Based on various best practice resources: American School Counselor Association
(www.schoolcounselor.org), the National Office for School Counselor Advocacy
(http://nosca.collegeboard.org/), Florida College Access Network (http://www.floridacollegeaccess.org/),
the Florida Frameworks
(http://www.fldoe.org/core/fileparse.php/7512/urlt/finalcounselframework2010.pdf); as well as School
District Goals and Priorities.
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Il. School Counseling Program Management

School counseling program management strategies are in place to improve the fidelity
of the total comprehensive program. Program management answers the who, what,
when, and why of service delivery to students and their families:

e Who will implement the program or intervention?

e What will that program or intervention include (action plans)?

e When will that program or intervention occur (annual calendar)?
e Why is that program or intervention important (use of data)?

School counselors are master level and certified educators who provide and manage the
comprehensive school counseling program in collaboration with school staff. They are
responsible for providing direct and indirect services to all students. School counselors
and/or school counseling teams consult with administrators on an annual basis to
develop and agree upon programmatic goals and an implementation plan (Annual
School Counselor/Administrator Agreement).

The establishment of a school-based school counseling advisory council is
recommended. The advisory council may include teacher, administrator, family,
students and/or community members. The task of the advisory council is to offer
informed input to the school counseling program.

Professional Competencies

School counselors are required to demonstrate specific knowledge, attitudes, and skills
that are essential to meeting the demands and needs of students PK-12.

Program Assessment

When designing, developing, and reviewing comprehensive school counseling programs,
school counselors complete a program assessment (see Appendix). The purpose of the
program assessment process is to identify:

e program strengths and areas for improvement,
e short and long term goals, and
e professional development targets.

Annual Calendar

Program priorities are identified and communicated through the use of annual
calendars. Comprehensive school counseling program activities; such as school
counseling core curriculum units, small group counseling, parent education, assemblies,
college-career readiness events, and other activities; are included in the calendar.
Sharing key dates through the annual calendar is beneficial to students, families, and
staff. Organizing the annual calendar into monthly and weekly units provides a detailed
roadmap for program activities.
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Action Plans

In order to organize and deliver direct services to students; curriculum, small group, and
closing the gap action plans are used. Action plan documents address plan goals, target
domain(s), counseling activity description, timeline, person responsible, and outcome
data collection/program evaluation. Curriculum action plans describe the
implementation of school counseling core curriculum through classroom guidance,
assemblies or large group guidance activities. Small group action plans describe the
brief/solution focused small group counseling activities designed to provide
supplemental supports to students. Closing the gap action plans recognize the gaps that
may be present between the academic achievement, college-career readiness or
social/emotional development of different student groups, and describe a program or
intervention specifically designed to close the gap (see Appendix).

Use of Data

School counseling programs use data to identify program goals, identify, and support
students in need of additional services, evaluate student and program outcomes. Use of
a data-based decision making model guides this process.

Step 1 — Describe the Problem

Step 2 — Generate Vision Data (the future goal stated in concrete terms)
Step 3 — Set Data Goals (yearly goals or benchmarks for measuring progress)
Step 4 — Interventions (identifying where and how to intervene)

Step 5 — Logistics (select the evidence-based intervention)

Step 6 — Evaluation (measures of student change)

Step 7 — Evolve and Institutionalize (review data, make adjustments or continue what
works)

Adapted from: Dimmitt, C., Carey, J.C., & Hatch, T. (2007). Evidence-based school counseling: Making
a difference with data-driven practices. Thousand Oaks, CA: Corwin PressS.

lll. School Counseling Delivery System

School counselors offer a differentiated delivery system that includes a variety of
services to students, families, schools, and community. These evidenced-based and
data-driven practices are flexible and responsive to the needs of students, their families,
and the school community.

School counselor’s use of time supports the expectation that 80% percent of their time
be spent providing services to students.
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School Counselor Direct and Indirect Services

STUDENTS PARENTS AND STAFF
Individual

- Student Advisement - Referrals

- Individual Counseling

- Crisis Response - Consultation
Responsive Services Supplemental - Collaboration

- Small Group Counseling

School Counseling Curriculum
- Classroom Guidance
- Assemblies

Direct Services

Direct services to students are designed and implemented to support the academic,
social/emotional, and career development of students. Direct services include:

e School counseling core curriculum
v’ Classroom guidance instruction
v" Workshops, presentations, assemblies or other large group activities

e Responsive services
v’ Brief, solution focused individual or group counseling
v’ Crisis response counseling

e Individual student planning
v’ Appraisal of individual student interests, skills, abilities and achievement
v" Academic and college-career advisement

Indirect Services

Indirect services are those activities that indirectly support student academic,
social/emotional, and career achievement. Indirect services include:

e Referrals

v" Connecting students and their families to needed services and
community agencies

e Consultation
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v" Provide informed input to parents, teachers and other stakeholders in
order to develop strategies to support student success

e Collaboration

v" Work with parents, school administration, teachers, and community
partners to support global student outcomes

v" Parent/staff education

(\

Participation on school/district committees

v" Building business partner relationships

IV. Accountability

School counselors and administrators are increasingly being held responsible for
demonstrating the effectiveness of the school counseling program in measurable terms.
The use of accountability measures is designed to answer the question “How are
students’ academic performance, social/emotional skills, and/or college-career
readiness improved as a result of the school counseling program?”

Florida Statute mandates that every school district have a comprehensive
developmental guidance plan [F.S. § 1006.0251]. Each school district submits an annual
guidance report to the commissioner of education. The Student Development Plan
(SDP) is the comprehensive guidance plan for the School District of Palm Beach County
and the Student Development Plan (SDP) Annual Report (PBSD 2474) is the required
school reporting tool. School counselors report the following across academic, career,
and social/emotional domains:

e Goal and baseline data

e Student competencies addressed
e Interventions

e Results and outcome data

School counselors have a role to play in the design of evidence-based, comprehensive
programs that are responsive to student need. Comprehensive programs ensure that all
students receive the core, supplemental, and intensive support needed to develop the
competencies necessary for academic, college-career, and social/emotional success.

Student Development Plan (SDP) Implementation

The SDP is an integral component of the Multi-Tiered System of Supports (MTSS) and is
designed to be evidence-based, comprehensive in scope, and responsive to student
need. Its purpose is to ensure that students receive the core, supplemental, and
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intensive support needed to develop the competencies necessary for academic, college-
career, and personal/social success.

Certified school counselors manage the SDP, but all stakeholders contribute to its
implementation. In order to be in compliance with Florida Statute §1006.25 and district
policy, the following action steps are required.

Action Target
v Tasks g
By Date
Review the SDP Bulletin and Time-Task Document. August
© Meet with your school counselor(s) to discuss SDP goals,
2 . . Aug.-Sept.
S calendar, and implementation.
a Encourage and support the implementation of the SDP with .
Ongoing
stakeholders.
Complete the required SDP activities: review of school counseling
program mission statement, SMART goal setting for each of the
three domains, annual calendar, implementation of SDP AugM
ug.-Ma
_ programs, and interventions, and pre/post data collection and & y
% reporting. Review SDP Time Task document, which is attached to
§ this Bulletin.
§ Meet with the principal to review SDP activities. Aug.-Sept.
_§ Schedule a presentation to staff outlining your school’s SDP Sept
ept.
A (recommended). P
©
2 Collect and report baseline and outcome data relevant to the
g goals using the Student Development Plan (SDP) - Annual Report Aug.-May
eForm #2474.
Review current year SDP. May
L . May &
Provide input connecting the SDP to the SIP.
Sept.
Become familiar with the core, supplemental and intensive Sept
ept.

interventions included in the SDP.

Support and collaborate with the school counselor(s) on
implementation of the SDP as it relates to your work and provide | Sept.-May
information in a timely manner.

School Staff
Members

Provide school counselor(s) with the necessary information to
Sept.-May
complete the SDP.
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SDP TIME-TASK GUIDELINES

Mandatory Recommended Resources
August- | Analyze school data | Input demographic School Counselors Reach
September | to identify student | information into Student Higher Strategies
need/equity gaps. Development Plan (SDP) EDW Reports
. .. Annual Report eFORM
Review mission Gold R t
2474. Save for later. old Repor
statement.
School Improvement Plan
Draft SMART goals Complete Manageme;nt
and annual Agreement. Upload in Edmodo
SDP eFORM 2474. Save
calendar Resource Books: Florida’s
for later. ]
Meet with school School Counseling
principal to discuss Complete School Data Framework, Florida
draft of goals and Snapshot. Counseling for Future
calendar. Complete American Education Handbook, ASCA
| School Counselor National Model 3%° Edition,
Develop program .
Association (ASCA) Action | Making Data Work,
SMART goals. .
Plan templates. Evidence-Based School
Develop annual Counseling
calendar.
Provide input
connecting the SDP
to the SIP.
October- | Implement SDP Implement core, EDW Reports
April Action supplemental and

Plans/strategies to
meet SMART
goals/close student

equity gaps.

Include plan for
data collection
(process,
perception,
outcome).

intensive interventions
with fidelity.

Collect and maintain
student data.

Monitor SMART goal
strategies.

Google Drive Tools
(Calendar, Forms)

Edmodo

Student Development
Planning online course

ASCA Resource Center
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May Collect and analyze | Create and upload chart EDW Reports
student data. displaying results of action | Asca Action Plan/Results
Complete SDP plan interventions. Reports
eFORM 2474. Provide school Edmodo
Include baseline and administration and staff EDW Reports
outcome data with report of SDP actions

and results.
Meet with school
i . Generate and save EDW
principal to discuss
FY15 SDP results reports for next year’s
baseline data.
May Submit SDP Annual | Share school counseling

Report Form PBSD
2474. Principal
approval/signature
required.

Review results and
begin planning for
next school year
including input for
SIP.

program results with
school administration,
faculty, parents, and
students.
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The Role of the Professional School Counselor

Appendix A — The Role of the Professional School Counselor

The Role of the Professional
School Counselor

rofessional school counselors are

ceritfiedTicensed educators with

a minimum of a master’s degree
in school counseling, making them
uniquely qualified to address all stu-
dents” academic, carcer and personal/
social development needs by designing,
implementing, evaluating and enhanc-
ing a comprehensive school counseling
program that promotes and enhances
~student success. Professional school
counselors are employed in elementary,
middlefjunior high and high schools; in
district supervisory positions; and coun-

Professional school counselors serve a
vital role iIn maximizng student suwcccss
[Lapan, Gysbers, & Kayson, 2007; Stone
& Dahir, 2006). Through leadership,
advocacy and collaboranon, professional
school counselors promote equity and ac-

cess to rigorous educational experiences
for all students. Professional school coun-
selors support a safe learning environ-
ment and work to safeguard the human
rights of all members of the school com-
munity {Sandhu, 2000} and address the
needs of all students through culturally
relevant prevention and intervention pro-
grams that are a part of a comprehensive
school counseling program (Lee, 2001).
The American School Counselor Associa-
tion recommends a school-counselor-to-
student ratio of 1:250.

The Professional School
Counselor's Role

Professional school counselors have a
minimum of a master’s degree in school
counseling, meet the state certification/
licensure standards and abide by the
laws of the states 1n which they are
employed. They uphold the ethical and
professional standards of ASCA and
other applicable professional counseling
associations and promote the develop-
ment of the school counseling program
based on the following areas of the
ASCA Matonal Model: foundation, de-
livery, management and accountabality.

FOUNDATION

School counselors create comprehensive
school counscling programs that focus
on student outcomes, teach student com-
petencies and are delivered with identi-
fied professional competencies.

Program Focous — To establish pro-
gram focus, school counselors identify
personal beliefs that address how all
students benefit from the school counsel-
ing program. Bulding on these beliefs,
school counselors create a vision state-
ment that defines whart the future will
look like in terms of student cutcomes.
In addition, school counselors create a
mission statement that alipns with their
school’s mission and develop program
goals that define how the vision and mis-
sion will be measured.
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The Role of the Professional School Counselor

Student Competencies — Enhancing
the learning process for all students,
the ASCA Student Standards guide the
development of effective school counsel-
ing programs around three domains:
academic, carcer and personalsocial
development. School counsclors also
consider how other student standards
that are important to state and district
iitiatives complement and inform their
school counseling program.

Professional Competendies — The
ASCA School Counsclor Competencics
outline the knowledge, attitudes and
skills that ensure school counselors are
equipped to meet the ngorous demands
of the profession. The ASCA Ethical
Standards for School Counsclors specify
the principles of ethical behavior neces-
sary to maintain the highest standard of
integrity, leadership and professionalism.
They guide school counselors” decision-
making and help to standardize profes-
sional practice in order o protect both
students and school counselors.

MANAGEMENT

School counselors meorporate orgam-
zational assessments and tools that are
concrete, clearly delineated and reflective
of the school’s needs. Assessments and
tools include:

# school counselor competency and
school counseling program assess-
ments to self-evaluate areas of strength
and improvement for individual skills
and program activities

* use of time assessment to determine
the amount of time spent toward the
recommended 80 percent or more of
the school counselor’s time to direct
and indirect services with students

* annual agreements developed with
and approved by administrators at
the beginning of the school year ad-
dressing how the school counseling
program is organized and what goals
will be accomplished

References

* advisory councils made up of students,
parents, teachers, school counsel-
ors, administrators and community
members to review and make recom-
mendations about school counseling
program activities and results
* usc of data to measure the results of
the program as well as to promote sys-
temic change within the school system
so every student graduates college and
career ready
» curriculum, small-group and dosing-
the-gap action plans including devel-
opmental, prevention and intervention
activities and services that measure
the desired student competencies and
measure the impact on achievement,
behavior and antendance
annual and weekly calendars to kecp
students, parents, teachers and ad-
ministrators informed and to encour-
ape active participation in the school
counseling program

DELIVERY

School counsclors provide services to
students, parents, school staff and the
commumty in the following areas:

Direct Services with Students

Direct services are in-person Interactions
between school counsclors and students
and include the following:

# School Counseling Core Curriculum —
This curriculum consists of structured
lessons designed to help students at-
tain the desired competencies and to
provide all students with the knowl-
edge, attitudes and skills appropriate
for their developmental level. The
school counseling core curriculum

is delivered throughout the school’s
overall curriculum and is systemati-
cally presented by school counselors in
collaboration with other professional
educators in K-12 classroom and
Eroup activities.

Individual Student Planning — School
counselors coordinate ongoing

systemic activitics designed to assist
students in establishing personal goals
and developing future plans.

* Responsive Services — Responsive
services are activities designed to
meet students’ immediate needs and
concerns. Responsive services may
include counseling in individual or
small-group settings or crisis response.

Indirect Services for Students
Indirect services are provided on behalf
of students as a result of the school
counsclors” interactions with others
including referrals for additional as-
sistance, consultation and collaboration
with parents, teachers, other educators
and community organizations.

ACCOUNTABILITY

To demonstrate the effectiveness of the
school counseling program in measur-
able terms, school counselors analyze
school and school counseling pro-
gram data to determine how students
arc different as a result of the school
counseling program. School counsel-
ors use data to show the impact of the
school counseling program on student
achievement, attendance and behavior
and analyze school counseling program
asscssments to guide future action and
improve future results for all students,
The performance of the school coun-
selor is evaluated on basic standards of
practice expected of school counselors
implementing a comprehensive school
counscling program.

Summary

Professional school counselors are
certified/licensed educators with the
minimum of a master’s degree in school
counscling and are uniquely qualified
to address the developmental needs of
all students through a comprehensive
school counseling program addressing
the academic, career and personalfsoaal
development of all students.

Lapan, R. T., Gysbers, M. C., & Kayson, M. A. (2007). Missouri school counselors benefit all students. Jefferson City, MO: Mis-
sourl Department of Elementary and Secondary Education.
Lee, C. {2001). Culturally responsive school counselors and programs: Addressing the needs of all students. Professional School

Counseling, 4, 163-171.

Sandhu, D. 5 {2000). Alienated students: Counseling strategies to curb school viclence. Professional School Counseling, 4, 81-B5.
Stone, C. B. & Dahir, C. A. (2008). The transformed school counselor. Boston, MA: Houghton Mifflin Company.
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Ethical Standards for School Counselors
(Adopted 1984, revised 1992, 1998, 2004 and 2010)

Appendix B - Ethical Standards for School Counselors

Preamble

The American School Counselor Association (ASCA) is a professional organization whose
members are school counselors certified/licensed in school counseling with unique
qualifications and skills to address all students’ academic, personal/social and career
development needs. Members are also school counseling program directors/supervisors
and counselor educators. These ethical standards are the ethical responsibility of school
counselors. School counseling program directors/supervisors should know them and
provide support for practitioners to uphold them. School counselor educators should
know them, teach them to their students and provide support for school counseling
candidates to uphold them.

Professional school counselors are advocates, leaders, collaborators and consultants
who create opportunities for equity in access and success in educational opportunities
by connecting their programs to the mission of schools and subscribing to the following
tenets of professional responsibility:

e Each person has the right to be respected, be treated with dignity and have
access to a comprehensive school counseling program that advocates for and
affirms all students from diverse populations including: ethnic/racial identity,
age, economic status, abilities/disabilities, language, immigration status, sexual
orientation, gender, gender identity/expression, family type, religious/spiritual
identity and appearance.

e Each person has the right to receive the information and support needed to
move toward self-direction and self-development and affirmation within one’s
group identities, with special care being given to students who have historically
not received adequate educational services, e.g., students of color, students
living at a low socio-economic status, students with disabilities and students
from non-dominant language backgrounds.

e Each person has the right to understand the full magnitude and meaning of
his/her educational choices and how those choices will affect future
opportunities.

e Each person has the right to privacy and thereby the right to expect the school-
counselor/student relationship to comply with all laws, policies and ethical
standards pertaining to confidentiality in the school setting.

e Each person has the right to feel safe in school environments that school
counselors help create, free from abuse, bullying, neglect, harassment or other
forms of violence.
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Ethical Standards for School Counselors
(Adopted 1984, revised 1992, 1998, 2004 and 2010)

In this document, ASCA specifies the principles of ethical behavior necessary to
maintain the high standards of integrity, leadership and professionalism among its
members. The Ethical Standards for School Counselors were developed to clarify the
nature of ethical responsibilities held in common by school counselors,
supervisors/directors of school counseling programs and school counselor
educators. The purposes of this document are to:

e Serve as a guide for the ethical practices of all professional school counselors,
supervisors/directors of school counseling programs and school counselor
educators regardless of level, area, population served or membership in this
professional association;

e Provide self-appraisal and peer evaluations regarding school counselors’
responsibilities to students, parents/guardians, colleagues and professional
associates, schools, communities and the counseling profession; and

e Inform all stakeholders, including students, parents and guardians, teachers,
administrators, community members and courts of justice, of best ethical
practices, values and expected behaviors of the school counseling professional.

A.1.Responsibilities to Students
Professional school counselors:

a.Have a primary obligation to the students, who are to be treated with dignity and
respect as unique individuals.

b.Are concerned with the educational, academic, career, personal and social needs and
encourage the maximum development of every student.

c.Respect students’ values, beliefs and cultural background and do not impose the
school counselor’s personal values on students or their families.

d.Are knowledgeable of laws, regulations and policies relating to students and strive to
protect and inform students regarding their rights.

e.Promote the welfare of individual students and collaborate with them to develop an
action plan for success.

f.Consider the involvement of support networks valued by the individual students.

g.Understand that professional distance with students is appropriate, and any sexual or
romantic relationship with students whether illegal in the state of practice is considered
a grievous breach of ethics and is prohibited regardless of a student’s age.
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Ethical Standards for School Counselors
(Adopted 1984, revised 1992, 1998, 2004 and 2010)

h.Consider the potential for harm before entering into a relation- ship with former
students or one of their family members.

A.2.Confidentiality
Professional school counselors:

a.Inform individual students of the purposes, goals, techniques and rules of procedure
under which they may receive counseling. Disclosure includes the limits of
confidentiality in a developmentally appropriate manner. Informed consent requires
competence on the part of students to understand the limits of confidentiality and
therefore, can be difficult to obtain from students of a certain developmental level.
Professionals are aware that even though every attempt is made to obtain informed
consent it is not always possible and when needed will make counseling decisions on
students’ behalf.

b.Explain the limits of confidentiality in appropriate ways such as classroom guidance
lessons, the student handbook, school counseling brochures, school Web site, verbal
notice or other methods of student, school and community communication in addition
to oral notification to individual students.

c.Recognize the complicated nature of confidentiality in schools and consider each case
in context. Keep information confidential unless legal requirements demand that
confidential information be revealed or a breach is required to prevent serious and
foreseeable harm to the student. Serious and foreseeable harm is different for each
minor in schools and is defined by students’ developmental and chronological age, the
setting, parental rights and the nature of the harm. School counselors consult with
appropriate professionals when in doubt as to the validity of an exception.

d.Recognize their primary obligation for confidentiality is to the students but balance
that obligation with an understanding of parents’/guardians’ legal and inherent rights to
be the guiding voice in their children’s lives, especially in value-laden issues. Understand
the need to balance students’ ethical rights to make choices, their capacity to give
consent or assent and parental or familial legal rights and responsibilities to protect
these students and make decisions on their behalf.

e.Promote the autonomy and independence of students to the extent possible and use
the most appropriate and least intrusive method of breach. The developmental age and
the circumstances requiring the breach are considered and as appropriate students are
engaged in a discussion about the method and timing of the breach.
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Ethical Standards for School Counselors
(Adopted 1984, revised 1992, 1998, 2004 and 2010)

f.In absence of state legislation expressly forbidding disclosure, consider the ethical
responsibility to provide information to an identified third party who, by his/her
relationship with the student, is at a high risk of contracting a disease that is commonly
known to be communicable and fatal. Disclosure requires satisfaction of all of the
following conditions:

e Student identifies partner or the partner is highly identifiable

e School counselor recommends the student notify partner and refrain from
further high-risk behavior

e Student refuses

e School counselor informs the student of the intent to notify the partner

e School counselor seeks legal consultation from the school district’s legal
representative in writing as to the legalities of informing the partner

e g.Request of the court that disclosure not be required when the release of
confidential information may potentially harm a student or the counseling
relationship.

h.Protect the confidentiality of students’ records and release personal data in
accordance with prescribed federal and state laws and school policies including the laws
within the Family Education Rights and Privacy Act (FERPA). Student information stored
and transmitted electronically is treated with the same care as traditional student
records. Recognize the vulnerability of confidentiality in electronic communications and
only transmit sensitive information electronically in a way that is untraceable to
students’ identity. Critical information such as a student who has a history of suicidal
ideation must be conveyed to the receiving school in a personal contact such as a phone
call.

A.3.Academic, Career/College/Post-Secondary Access and Personal/Social Counseling
Plans

Professional school counselors:

a.Provide students with a comprehensive school counseling pro- gram that parallels the
ASCA National Model with emphasis on working jointly with all students to develop
personal/social, academic and career goals.

b.Ensure equitable academic, career, post-secondary access and personal/social
opportunities for all students through the use of data to help close achievement gaps
and opportunity gaps.
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Ethical Standards for School Counselors
(Adopted 1984, revised 1992, 1998, 2004 and 2010)

c.Provide and advocate for individual students’ career awareness, exploration and post-
secondary plans supporting the students’ right to choose from the wide array of options
when they leave secondary education.

A.4.Dual Relationships
Professional school counselors:

a.Avoid dual relationships that might impair their objectivity and increase the risk of
harm to students (e.g., counseling one’s family members or the children of close friends
or associates). If a dual relationship is unavoidable, the school counselor is responsible
for taking action to eliminate or reduce the potential for harm to the student through
use of safeguards, which might include informed consent, consultation, supervision, and
documentation.

b.Maintain appropriate professional distance with students at all times.

c.Avoid dual relationships with students through communication mediums such as social
networking sites.

d.Avoid dual relationships with school personnel that might infringe on the integrity of
the school counselor/student relationship.

A.5.Appropriate Referrals
Professional school counselors:

a.Make referrals when necessary or appropriate to outside resources for student and/or
family support. Appropriate referrals may necessitate informing both parents/guardians
and students of applicable resources and making proper plans for transitions with
minimal interruption of services. Students retain the right to discontinue the counseling
relationship at any time.

b.Help educate about and prevent personal and social concerns for all students within
the school counselor’s scope of education and competence and make necessary
referrals when the counseling needs are beyond the individual school counselor’s
education and training. Every attempt is made to find appropriate specialized resources
for clinical therapeutic topics that are difficult or inappropriate to address in a school
setting such as eating disorders, sexual trauma, chemical dependency and other
addictions needing sustained clinical duration or assistance.
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Ethical Standards for School Counselors
(Adopted 1984, revised 1992, 1998, 2004 and 2010)

c.Request a release of information signed by the student and/or parents/guardians
when attempting to develop a collaborative relationship with other service providers
assigned to the student.

d.Develop a reasonable method of termination of counseling when it becomes apparent
that counseling assistance is no longer needed or a referral is necessary to better meet
the student’s needs.

A.6.Group Work
Professional school counselors:

a.Screen prospective group members and maintain an awareness of participants’ needs,
appropriate fit and personal goals in relation to the group’s intention and focus. The
school counselor takes reason- able precautions to protect members from physical and
psychological harm resulting from interaction within the group.

b.Recognize that best practice is to notify the parents/guardians of children
participating in small groups.

c.Establish clear expectations in the group setting, and clearly state that confidentiality
in group counseling cannot be guaranteed. Given the developmental and chronological
ages of minors in schools, recognize the tenuous nature of confidentiality for minors
renders some topics inappropriate for group work in a school setting.

d.Provide necessary follow up with group members, and document proceedings as
appropriate.

e.Develop professional competencies, and maintain appropriate education, training and
supervision in group facilitation and any topics specific to the group.

f.Facilitate group work that is brief and solution-focused, working with a variety of
academic, career, college and personal/social issues.

A.7.Danger to Self or Others
Professional school counselors:

a.Inform parents/guardians and/or appropriate authorities when a student poses a
danger to self or others. This is to be done after careful deliberation and consultation
with other counseling professionals.
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b.Report risk assessments to parents when they underscore the need to act on behalf of
a child at risk; never negate a risk of harm as students sometimes deceive in order to
avoid further scrutiny and/or parental notification.

c.Understand the legal and ethical liability for releasing a student who is in danger to
self or others without proper and necessary support for that student.

A.8.Student Records
Professional school counselors:

a.Maintain and secure records necessary for rendering professional services to the
student as required by laws, regulations, institutional procedures and confidentiality
guidelines.

b.Keep sole-possession records or individual student case notes separate from students’
educational records in keeping with state laws.

c.Recognize the limits of sole-possession records and understand these records are a
memory aid for the creator and in absence of privileged communication may be
subpoenaed and may become educational records when they are shared or are
accessible to others in either verbal or written form or when they include information
other than professional opinion or personal observations.

d.Establish a reasonable timeline for purging sole-possession records or case notes.
Suggested guidelines include shredding sole possession records when the student
transitions to the next level, transfers to another school or graduates. Apply careful
discretion and deliberation before destroying sole-possession records that may be
needed by a court of law such as notes on child abuse, suicide, sexual harassment or
violence.

e.Understand and abide by the Family Education Rights and Privacy Act (FERPA, 1974),
which safeguards student’s records and allows parents to have a voice in what and how
information is shared with others regarding their child’s educational records.

A.9.Evaluation, Assessment and Interpretation
Professional school counselors:

a.Adhere to all professional standards regarding selecting, administering and
interpreting assessment measures and only utilize assessment measures that are within
the scope of practice for school counselors and for which they are trained and
competent.
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(Adopted 1984, revised 1992, 1998, 2004 and 2010)

b.Consider confidentiality issues when utilizing evaluative or assessment instruments
and electronically based programs.

c.Consider the developmental age, language skills and level of competence of the
student taking the assessments before assessments are given.

d.Provide interpretation of the nature, purposes, results and potential impact of
assessment/evaluation measures in language the students can understand.

e.Monitor the use of assessment results and interpretations, and take reasonable steps
to prevent others from misusing the information.

f.Use caution when utilizing assessment techniques, making evaluations and
interpreting the performance of populations not represented in the norm group on
which an instrument is standardized.

g.Assess the effectiveness of their program in having an impact on students’ academic,
career and personal/social development through accountability measures especially
examining efforts to close achievement, opportunity and attainment gaps.

A.10.Technology
Professional school counselors:

a.Promote the benefits of and clarify the limitations of various appropriate technological
applications. Professional school counselors promote technological applications (1) that
are appropriate for students’ individual needs, (2) that students understand how to use

and (3) for which follow-up counseling assistance is provided.

b.Advocate for equal access to technology for all students, especially those historically
underserved.

c.Take appropriate and reasonable measures for maintaining confidentiality of student
information and educational records stored or transmitted through the use of
computers, facsimile machines, telephones, voicemail, answering machines and other
electronic or computer technology.

d.Understand the intent of FERPA and its impact on sharing electronic student records.

e.Consider the extent to which cyberbullying is interfering with students’ educational
process and base guidance curriculum and intervention programming for this pervasive
and potentially dangerous problem on research-based and best practices.
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A.11.Student Peer Support Program
Professional school counselors:

a.Have unique responsibilities when working with peer-helper or student-assistance
programs and safeguard the welfare of students participating in peer-to-peer programs
under their direction.

b.Are ultimately responsible for appropriate training and supervision for students
serving as peer-support individuals in their school counseling programs.

B.RESPONSIBILITIES TO PARENTS/GUARDIANS
B.1.Parent Rights and Responsibilities
Professional school counselors:

a.Respect the rights and responsibilities of parents/guardians for their children and
endeavor to establish, as appropriate, a collaborative relationship with
parents/guardians to facilitate students’ maximum development.

b.Adhere to laws, local guidelines and ethical standards of practice when assisting
parents/guardians experiencing family difficulties interfering with the student’s
effectiveness and welfare.

c.Are sensitive to diversity among families and recognize that all parents/guardians,
custodial and noncustodial, are vested with certain rights and responsibilities for their
children’s welfare by virtue of their role and according to law.

d.Inform parents of the nature of counseling services provided in the school setting.
e.Adhere to the FERPA act regarding disclosure of student information.

f.Work to establish, as appropriate, collaborative relationships with parents/guardians
to best serve student.

B.2.Parents/Guardians and Confidentiality
Professional school counselors:

a.Inform parents/guardians of the school counselor’s role to include the confidential
nature of the counseling relationship between the counselor and student.

b.Recognize that working with minors in a school setting requires school counselors to
collaborate with students’ parents/guardians to the extent possible.
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c.Respect the confidentiality of parents/guardians to the extent that is reasonable to
protect the best interest of the student being counseled.

d.Provide parents/guardians with accurate, comprehensive and relevant information in
an objective and caring manner, as is appropriate and consistent with ethical
responsibilities to the student.

e.Make reasonable efforts to honor the wishes of parents/guardians concerning
information regarding the student unless a court order expressly forbids the
involvement of a parent(s). In cases of divorce or separation, school counselors exercise
a good-faith effort to keep both parents informed, maintaining focus on the student and
avoiding supporting one parent over another in divorce proceedings.

C.RESPONSIBILITIES TO COLLEAGUES AND PROFESSIONAL ASSOCIATES
C.1.Professional Relationships

Professional school counselors, the school counseling program director/site supervisor
and the school counselor educator:

a.Establish and maintain professional relationships with faculty, staff and administration
to facilitate an optimum counseling program.

b.Treat colleagues with professional respect, courtesy and fairness.

c.Recognize that teachers, staff and administrators who are high functioning in the
personal and social development skills can be powerful allies in supporting student
success. School counselors work to develop relationships with all faculty and staff in
order to advantage students.

d.Are aware of and utilize related professionals, organizations and other resources to
whom the student may be referred.

C.2.Sharing Information with Other Professionals
Professional school counselors:

a.Promote awareness and adherence to appropriate guidelines regarding
confidentiality, the distinction between public and private information and staff
consultation.

b.Provide professional personnel with accurate, objective, concise and meaningful data
necessary to adequately evaluate, counsel and assist the student.
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c.Secure parental consent and develop clear agreements with other mental health
professionals when a student is receiving services from another counselor or other
mental health professional in order to avoid confusion and conflict for the student and
parents/guardians.

d.Understand about the “release of information” process and parental rights in sharing
information and attempt to establish a cooperative and collaborative relationship with
other professionals to benefit students.

e.Recognize the powerful role of ally that faculty and administration who function high
in personal/social development skills can play in supporting students in stress, and
carefully filter confidential information to give these allies what they “need to know” in
order to advantage the student. Consultation with other members of the school
counseling profession is helpful in determining need-to-know information. The primary
focus and obligation is always on the student when it comes to sharing confidential
information.

f.Keep appropriate records regarding individual students, and develop a plan for
transferring those records to another professional school counselor should the need
occur. This documentation transfer will protect the confidentiality and benefit the needs
of the student for whom the records are written.

C.3.Collaborating and Educating Around the Role of the School Counselor

The school counselor, school counseling program supervisor/director and school
counselor educator:

a.Share the role of the school counseling program in ensuring data- driven academic,
career/college and personal/social success competencies for every student, resulting in
specific outcomes/indicators with all stakeholders.

b.Broker services internal and external to the schools to help ensure every student
receives the benefits of a school counseling program and specific academic,
career/college and personal/social competencies.

D.RESPONSIBILITIES TO SCHOOL, COMMUNITIES AND FAMILIES
D.1.Responsibilities to the School

Professional school counselors:

a.Support and protect students’ best interest against any infringement of their

educational program.
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b.Inform appropriate officials, in accordance with school policy, of conditions that may
be potentially disruptive or damaging to the school’s mission, personnel and property
while honoring the confidentiality between the student and the school counselor.

c.Are knowledgeable and supportive of their school’s mission, and connect their
program to the school’s mission.

d.Delineate and promote the school counselor’s role, and function as a student
advocate in meeting the needs of those served. School counselors will notify
appropriate officials of systemic conditions that may limit or curtail their effectiveness in
providing programs and services.

e.Accept employment only for positions for which they are qualified by education,
training, supervised experience, state and national professional credentials and
appropriate professional experience.

f.Advocate that administrators hire only qualified, appropriately trained and competent
individuals for professional school counseling positions.

g.Assist in developing: (1) curricular and environmental conditions appropriate for the
school and community; (2) educational procedures and programs to meet students’
developmental needs; (3) a systematic evaluation process for comprehensive,
developmental, standards-based school counseling programs, services and personnel;
and (4) a data-driven evaluation process guiding the comprehensive, developmental
school counseling program and service delivery.

D.2.Responsibility to the Community
Professional school counselors:

a.Collaborate with community agencies, organizations and individuals in students’ best
interest and without regard to personal reward or remuneration.

b.Extend their influence and opportunity to deliver a comprehensive school counseling
program to all students by collaborating with community resources for student success.

c.Promote equity for all students through community resources.

d.Are careful not to use their professional role as a school counselor to benefit any type
of private therapeutic or consultative practice in which they might be involved outside
of the school setting.

E.RESPONSIBILITIES TO SELF
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E.1.Professional Competence
Professional school counselors:

a.Function within the boundaries of individual professional competence and accept
responsibility for the consequences of their actions.

b.Monitor emotional and physical health and practice wellness to ensure optimal
effectiveness. Seek physical or mental health referrals when needed to ensure
competence at all times

c.Monitor personal responsibility and recognize the high standard of care a professional
in this critical position of trust must maintain on and off the job and are cognizant of and
refrain from activity that may lead to inadequate professional services or diminish their
effectiveness with school community members Professional and personal growth are
ongoing throughout the counselor’s career.

d.Strive through personal initiative to stay abreast of current research and to maintain
professional competence in advocacy, teaming and collaboration, culturally competent
counseling and school counseling program coordination, knowledge and use of
technology, leadership, and equity assessment using data.

e.Ensure a variety of regular opportunities for participating in and facilitating
professional development for self and other educators and school counselors through
continuing education opportunities annually including: attendance at professional
school counseling conferences; reading Professional School Counseling journal articles;
facilitating workshops for education staff on issues school counselors are uniquely
positioned to provide.

f.Enhance personal self-awareness, professional effectiveness and ethical practice by
regularly attending presentations on ethical decision-making. Effective school
counselors will seek supervision when ethical or professional questions arise in their
practice.

g.Maintain current membership in professional associations to ensure ethical and best
practices.

E.2.Multicultural and Social Justice Advocacy and Leadership

Professional school counselors:
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a.Monitor and expand personal multicultural and social justice advocacy awareness,
knowledge and skills. School counselors strive for exemplary cultural competence by
ensuring personal beliefs or values are not imposed on students or other stakeholders.

b.Develop competencies in how prejudice, power and various forms of oppression, such
as ableism, ageism, classism, familyism, genderism, heterosexism, immigrationism,
linguicism, racism, religionism and sexism, affect self, students and all stakeholders.

c.Acquire educational, consultation and training experiences to improve awareness,
knowledge, skills and effectiveness in working with diverse populations: ethnic/racial
status, age, economic status, special needs, ESL or ELL, immigration status, sexual
orientation, gender, gender identity/expression, family type, religious/spiritual identity
and appearance.

d.Affirm the multiple cultural and linguistic identities of every student and all
stakeholders. Advocate for equitable school and school counseling program policies and
practices for every student and all stakeholders including use of translators and
bilingual/multilingual school counseling program materials that represent all languages
used by families in the school community, and advocate for appropriate
accommodations and accessibility for students with disabilities.

e.Use inclusive and culturally responsible language in all forms of communication.

f.Provide regular workshops and written/digital information to families to increase
understanding, collaborative two-way communication and a welcoming school climate
between families and the school to promote increased student achievement.

g.Work as advocates and leaders in the school to create equity based school counseling
programs that help close any achievement, opportunity and attainment gaps that deny
all students the chance to pursue their educational goals.

F.RESPONSIBILITIES TO THE PROFESSION
F.1.Professionalism
Professional school counselors:

a.Accept the policies and procedures for handling ethical violations as a result of
maintaining membership in the American School Counselor Association.

b.Conduct themselves in such a manner as to advance individual ethical practice and the
profession.
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c.Conduct appropriate research, and report findings in a manner consistent with
acceptable educational and psychological research practices. School counselors
advocate for the protection of individual students’ identities when using data for
research or program planning.

d.Seek institutional and parent/guardian consent before administering any research,
and maintain security of research records.

e.Adhere to ethical standards of the profession, other official policy statements, such as
ASCA’s position statements, role statement and the ASCA National Model and relevant
statutes established by federal, state and local governments, and when these are in
conflict work responsibly for change.

f.Clearly distinguish between statements and actions made as a private individual and
those made as a representative of the school counseling profession.

g.Do not use their professional position to recruit or gain clients, consultees for their
private practice or to seek and receive unjustified personal gains, unfair advantage,
inappropriate relationships or unearned goods or services.

F.2.Contribution to the Profession
Professional school counselors:

a.Actively participate in professional associations and share results and best practices in
assessing, implementing and annually evaluating the outcomes of data-driven school
counseling programs with measurable academic, career/college and personal/social
competencies for every student.

b.Provide support, consultation and mentoring to novice professionals.

c.Have a responsibility to read and abide by the ASCA Ethical Standards and adhere to
the applicable laws and regulations.

F.3Supervision of School Counselor Candidates Pursuing Practicum and Internship
Experiences:

Professional school counselors:

a.Provide support for appropriate experiences in academic, career, college access and
personal/social counseling for school counseling interns.
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b.Ensure school counselor candidates have experience in developing, implementing and
evaluating a data-driven school counseling program model, such as the ASCA National
Model.

c.Ensure the school counseling practicum and internship have specific, measurable
service delivery, foundation, management, and accountability systems.

d.Ensure school counselor candidates maintain appropriate liability insurance for the
duration of the school counseling practicum and internship experiences.

e.Ensure a site visit is completed by a school counselor education faculty member for
each practicum or internship student, preferably when both the school counselor
trainee and site supervisor are present.

F.4Collaboration and Education about School Counselors and School Counseling
Programs with other Professionals

School counselors and school counseling program directors/supervisors collaborate with
special educators, school nurses, school social workers, school psychologists, college
counselors/admissions officers, physical therapists, occupational therapists and speech
pathologists to advocate for optimal services for students and all other stakeholders.

G.MAINTENANCE OF STANDARDS
Professional school counselors are expected to maintain ethical behavior at all times.

G.1.When there exists serious doubt as to the ethical behavior of a colleague(s) the
following procedure may serve as a guide:

1. The school counselor should consult confidentially with a professional colleague
to discuss the nature of a complaint to see if the professional colleague views the
situation as an ethical violation.

2. When feasible, the school counselor should directly approach the colleague
whose behavior is in question to discuss the complaint and seek resolution.

3. The school counselor should keep documentation of all the steps taken.

4. If resolution is not forthcoming at the personal level, the school counselor shall
utilize the channels established within the school, school district, the state
school counseling association and ASCA’s Ethics Committee.

5. If the matter still remains unresolved, referral for review and appropriate action
should be made to the Ethics Committees in the following sequence:

a. State school counselor association
b. American School Counselor Association
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6. The ASCA Ethics Committee is responsible for:

a. Educating and consulting with the membership regarding ethical
standards

b. Periodically reviewing and recommending changes in code

c. Receiving and processing questions to clarify the application of such
standards. Questions must be submitted in writing to the ASCA Ethics
Committee chair.

d. Handling complaints of alleged violations of the ASCA Ethical Standards
for School Counselors. At the national level, complaints should be
submitted in writing to the ASCA Ethics Committee, c/o the Executive
Director, American School Counselor Association, 1101 King St., Suite
625, Alexandria, VA 22314.

G.2.When school counselors are forced to work in situations or abide by policies that
do not reflect the ethics of the profession, the school counselor works responsibly
through the correct channels to try and remedy the condition.

G.3.When faced with any ethical dilemma school counselors, school counseling
program directors/supervisors and school counselor educators use an ethical decision-
making model such as Solutions to Ethical Problems in Schools (STEPS) (Stone, 2001):

Define the problem emotionally and intellectually

Apply the ASCA Ethical Standards and the law

Consider the students’ chronological and developmental levels
Consider the setting, parental rights and minors’ rights

Apply the moral principles

Determine Your potential courses of action and their consequences
Evaluate the selected action

Consult

© % N L A LDNhR

Implement the course of action
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Appendix C — ASCA Mindsets and Behaviors for Student Success

ASCA Mindsets & Behaviors

for Student Success:
K-12 College- and Career-Readiness Standards for Every Student

The ASCA Mindsers & Behaviors for Student Success: E-12
College- and Career Readiness for Every Smudenr describe the
knowledge, skills and ardedes students need o achieve academ-
ic success, college and career readiness and social /emotdonal
development. The standards are based on a survey of research
and best practices in student achicvement from a wide array of
educadonal standards and effors. These sandards are the nex
generadon of the ASCA Nadonal Standards for Smdents, which
were first published in 1997,

The 35 mindset and behavior standards idendfy and prioridze
the specific artiudes, knowledge and skills smdents should be
able to demonstrare as a resule of a school counseling program.
School counselors use the standards to assess student groweh
and development, guide the development of strategics and activ-
iies and create a program thar helps students achieve their high-
est porendal. The ASCA Mindsers 8 Behaviors can be aligned
with inidatves ar the district, state and nadonal to reflece the
dismrict’s local prioriges.

To operationalize the standards, school counselors select com-
perencies and indicarors thar align wich the specific standards
and become the foundation for dassroom lessons, small groups
and actvities addressing student developmental needs. The
comperencies and indicators directly reflece the vision, mission
and goals of the comprehensive school counseling program and
align with the school’s academic mission.

Research-Based Standards

The ASCA Mindsers & Behaviors are based on a review of re-
search and college- and career-readiness documents creared by a
variery of organizadons thar have idencified straregies making an
impact on student achievement and academic performance. The
ASCA Mindsers & Behaviors are organized based on the frame-
work of noncognitive facoors presented in the critical lireranre
review “Teaching Adolescents to Become Learners™ conducted
by the University of Chicago Consordum on Chicago School
Research (2012).

This lirerarure review recognizes thar conrent knowledge and
academic skills are only part of the equarion for sudent success.
“School performance is a complex phenomenon, shaped by

a wide variery of factors inminsic o students and cthe external
environment™ { University of Chicago, 20012, p. 2). The ASCA
Mindsers & Behaviors are based on dthe evidence of the impor-
rance of these factors.

Seprember 2014
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Organization of the ASCA Mindsets & Behaviors
The ASCA Mindsers 8 Behaviors are organized by domains,
standards arranged within caregories and subcaregories and
grade-level comperendies. Each is described below.

Domains

The ASCA Mindsers 8 Behaviors are organized in three broad
domains: academic, career and social Semotional development.
These domains promote mindsets and behaviors dhar enhance
the learning process and create a culture of college and carcer
readiness for all sredenes. The dennitons of cach domain are as
feallewars:

Academic Develogmmens — Srandards guiding school coun-
seling programs to implement stracegies and acrivities oo
support and maximize each student™s ability to leamn.

Carcer Development — Standards guiding school counseling
programs o help students 1) understand the connection
berween school and the word of work and 2) plan for and
make a successtul rransition from school o possecondary ed-
weaton and,Sor the world of work and from job o job across
the life span.

Socinl/ Emorional Developmiens — Standards guiding school
counseling programs oo help students manage emotons and
learn and apply incerpersonal skills.

Standards

All 35 standards can be applied to any of the three domains, and
the school counselor selects 3 domain and standard based on
the needs of the school, dassroom, small growp or individual.
The standards are arranged within caregories and subcategories
based on five general caregories of noncognitve factors relared
o academic performance as idendfied in dhe 2012 literaoere
review published by the University of Chicago Consortium

on Chicago School Research. These categories synthesize che
“vast array of research literamure™ (p. 8) on noncognitive facoors
including persistence, resilience, grit, goal-serting, help-secking,
cooperation, conscienousness, self-efficacy, self-reguladon,
self-conmrol, self-discipline, modvaton, mindsets, effort, work
habits, organization, homework completion, learning straregics
and study skills, among others.

Category 1: Mindset 5tandards - Includes standards relased
o the psycho-social animdes or beliefs students have abour
themselves in reladon to academic work. These make up the
students” belief syszem as exhibited in behaviors.
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Category 2: Behavior Standards — These standards include b. Self-management Skills: Continued focus on a goal

behaviors commaonly associared with being a successful despite obstacles {grir or persistence) and avoidance of

student. These behaviors are visible, ourward signs thar a discractions or rempratons to prioritze higher purssits

student is engaged and putting forth effore to kearn. The over lower pleasures (delaved gradncadon, self-discipline,

behaviors are grouped into three subcatepories. self-conirol ).

a. Learning Strategies: Processes and ractcs students em- c. Social Skills: Acceprable behaviors thar improve social
ploy to aid in the cognitive work of thinking, remember- interactions, such as those berween peers or berween su-
ing or learning. dents and adules.

The ASCA Mindsets & Behaviors for Student Success:
K-12 College- and Career-Readiness Standards for Every Student

Each of dhe following sandards can be applicd o the academic, caveer and wcial/emotional domains.

Category 1: Mindset Standards
School counselors encourage the following mindsets for all students.

. Balief in developmant of whols self including a healthy balance of mental, socaliemotional and physical well-being
. Self-confidence in ability to succeed

. Sense of belonging in the school environment

. Understanding that postsecondary education and life-long learning are necessary for long-term career sucoess

. Balief in using abilities to thair fullest to achiove high-guality results and outcomes

. Positive attitude toward work and leaming

Category 2-: Behavior Standards
Students will demonstrate the following standards through classroom lessons, activities
andfor individualismall-group counseling.

Learning Strategies Self-Management Skills Social Skills

1. Demonstrate aitical-thinking skills to 1. Domaonstrate ability to assemea . Use affective oral and writtan
make informed decisions responsibility communication skills and listening skills
1. Demonstrate dqaativity 2. Demaonstrate self-discipline and salf- 2. Creato positive and supportive
comtrol relztionships with other students
3. Use time-management, organizational 3. Demonstrate ability to work 3. Create relationships with adults that
and study skills independantly SUppOIt S008sS
4. Apply self-motivation and self-direction to | 4. Demonstrate ability to delzy immedizte 4. Demonstrate ampathy
leamning gratification for long-term rewards
5. Apply media and tachnology skills 5. Demonstrate perseverance to achiove 5. Demonstrate ethical decision-making and
long- and short-term goals social responsibility
6. 5ot high standards of quality 6. Demaonstrate ability to overcomie barriers | 6. Use effective collaboration and
to laaming cooperation skills
1. Idantify long- and short-term acadamic, 7. Demonstrate effactive coping skills when | 7. Use leadership and teammwaork skills to
carear and sodalfemotional goals faced with a problem work affectively in diversa teams
E. Actively engage in challenging 8. Demonstrate the ability to balance school, | 8.  Demonstrate adwocacy skills and ability to
coursework home and community activities assert self, when necessary
9. Gather evidence and consider multipla 9. Demonstrate personal safety skills 9. Demonstrate sodal maturity and
perspectives to maka informed dedsions behaviors appropriate to the situation and
environment
10. Participate in enrichment and 10. Demonstrate ability to manage transitions
extracurricular activities and ability to adapt to changing situations

and responsibilities
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Grade-Level Competencies

Grade-level competencics are specinic, measurable expectations
thar smudents arrain as they make progress toward the standards.
As the school counseling program’s vision, mission and program
moals are aligned wich the school®s academic mission, school
counseling standards and competencies are also aligned with
academic content standards at the stare and disorice level.

ASCA Mindsers & Behaviors align with specinic standards from
the Commaon Core State Standards chrough connections ar the
comperency level. This alipnment allows school counselors the
oppormnicy o help studenes meer college- and carcer-readiness
standards in collaboration with academic content tanght in core
areas in the classroom. It also helps school counselors directly
align with academic instruction when providing individual and
small-group counseling by focusing on standards and comperen-

Citation Guide

cies addressing a smudent's developmental needs. School coun-
selors working in states thar have not adopred the Common
Core Srare Srandards are encouwraged o align comperencies with
their stare’s academic standards and can use the comperencics
from the ASCA Mindsers 8 Behaviors as examples of alignment.

ASCA Mindsets & Behaviors Database

The grade-level comperencies are housed in the ASCA Mindsers
& Behaviors dambase ar wewschoolconmsclorony Srudentcompe-
femcies. School counselors can search the standards by kevword
oo quickly and casily idensfy standards thar will meer student
developmental needs and align with academic congent as appro-
priate. The darabase also allows school counselors to conmibure
o the standards by sharing other ways o meer or align with 2
specific standard.

When citing from this publication, use the following reference:

American School Counsclor Assodiation (2014, Mindeers and
Behaviors fir Studene Succen: K-12 Collgge- and Career-Readines
Srandards for Every Studens. Alexandria, VA: Aurhor.

Q Q AMERICAMN
ATNSCHOOL
|| " “ COUNSELOR
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Appendix D: Sample Annual Agreement Template

School Counselor(s) Year

School Counseling Program Mission Statement

Student Development Plan Program Goals

The school counseling program will focus on the following achievement, attendance, behavior
and/or school safety goals this year. Details of activities promoting these goals are found in the
curriculum, small-group and closing-the-gap action plans.

Program Goal Statements

1

2

3

Use of Time

| plan to spend the following percentage of my time delivering the components of the school
counseling program. All components are required for a comprehensive school counseling

program.
Planned Use Recommended
Direct Services of time delivering school | Provides
to Students % | counseling core developmental
curriculum curriculum content
in a systematic way
to all students
of time with individual of time with
% | student planning individual student
planning
of time with responsive | Addresses the 80%
% | services (brief solution immediate or more
focused concerns of
individual/group students
counseling)
Indirect Services of time providing Interacts with
for Students % | referrals, consultation others to provide
and collaboration with support for
parents, teachers, and student
community achievement
Program of time with foundation, | Includes planning
Planning and % | management and and evaluating the
School Support accountability and school counseling 20%
school support program and or less
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school support
activities

Advisory Council
The school counseling advisory council will meet on the following dates.

Planning and Results Documents

The following documents have been developed for the school counseling program.
___Annual Calendar __ Closing-the-Gap Action Plans
___Curriculum Action Plan ___Small-Group Action Plan

___Results Reports (Student Development Plan Annual Report)

Professional Development
| plan to participate in the following professional development based on school counseling
program goals and my school counselor competencies self-assessment.

Professional Collaboration and Responsibilities Choose all that apply.

Group Weekly/Monthly Coordinator

A. School Counseling Team Meetings

B. Administration/School Counseling
Meetings

Problem Solving Team/SBT Meetings

Team Meetings

School Improvement Team Meetings

District School Counseling Meetings

Ommoio

Other

Budget Materials and Supplies
Annual Budget $ Materials and supplies needed:

School Counselor Availability/Office Organization

The school counseling office will be open for students/parents/teachers from to
My hours will be from to (if flexible scheduling is used)
The career center will be open from to

Role and Responsibilities of Other Staff and Volunteers

Attendance Assistant Clerk

Data Manager/Registrar

Other Staff

School Counselor Signature

Principal Signature
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Appendix E: School Counseling Program Assessment

School Counseling Program Assessment

CRITERIA Mo
Progress

Beliefs

a. Indicates an agreed-upon belief system about the ability of all
students to achieve

b. Addresses how the school counseling program meets student
developmental needs

. Addresses the school counselor’s role as an advocate for every
students

d. Identifies persons to be involved in the planning, managing, delivery
and evaluation of school counseling program activities

e. Includes how data informs program decisions

f. Includes how ethical standards guide the work of school counselors

Vision Statement

a. Describes a future where school counseling goals and strategies are
being successfully achieved

b. QOutlines a rich and textual picture of what success looks like and
feels like

c. Is bold and inspiring

d. States best possible student outcomes

e. Iz believable and achievable

Mission Statement

a. Aligns with the school’s mission statement and may show linkages to
district and state department of education mission statements

b. Written with students as the primary focus

. Advocates for equity, access and success of every student

d. Indicates the long-range results desired for all students

Program Goals

a. Promote achievement, attendance, behavior and/or school safety

b. Are based on school data

. Address schoolwide data, policies and practices to address closing-
the-gap issues

d. Address academic, career and/or perscnal/social development
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CRITERIA

Progress

Yes

ASCA student Standards and Other Student Standards

a. Standards, competencies and indicators from ASCA Student
Standards are identified and align with program mission and goals

b. Standards and competencies selected from other standards
(state/district, 21st Century, Character Ed, etc.) align with ASCA
Student Standards, program mission and goals as appropriate

Schoal Counselor Professional Competencies and Ethical Standards

a. ASCA School Counselor Competencies have been reviewed

b. ASCA Ethical Standards for School Counselors have been reviewed

CRITERIA

Progress

Yes

School Counselor Competencies Assessment

School counselor competencies assessment has been completed

School Counseling Program Assessment

School counseling program assessment has been completed

Use-of-Time Assessment

a. Use-of-time assessment completed twice a year

b. Direct and indirect services account for 80 percent of time or more

c. Program management and school support activities account for 20
percent of time or less

Annual Agreement

a. Created and signed by the school counselor and supervising
administrator within the first two months of school

b. One agreement per school counselor

c. Provides rationale for use of time based on data and goals

d. Reflects school counseling program mission and program goals

e. Lists school counselor roles and responsibilities

f. Identifies areas for school counselor professional development
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CRITERIA

Progress

Yes

Advisory Council

a. Membership includes administrator and representatives of school
and community stakeholders

b. Meets at least twice a year and maintains agenda and minutes

C. Advises on school counseling program goals, reviews program
results and makes recommendations

d. Advocates and engages in public relations for the school counseling
program

e. Advocates for school counseling program funding and resources

Use of Data

a. School data profile completed, tracking achievement, attendance,
behavior and safety data

b. School data inform program goals

c. 5chool counseling program data (process, perception, outcome) are
collected and reviewed and inform program decisions

d. Organizes and shares data/results in a user-friendly format (e.g.,
charts)

Action Plans [Curriculum, Small Group and Closing the Gap)

a. Data are used to develop curriculum, small-group and closing-the-
gap action plans using action plan templates

b. Action plans are consistent with the program goals and
competencies

. Projected results {process, perception and outcome) data have been
identified

d. Projected outcome data are stated in terms of what the student will
demonstrate

Curriculum Lesson Plan

Curriculum lesson plan templates are used to develop and implement
classroom activities

Calendars {Annual and Weekly)

a. Indicate activities of a comprehensive school counseling program

b. Reflect program goals and activities of school counseling curriculum,
small-group and closing-the-gap action plans

c. Are published and distributed to appropriate persons

d. Indicate fair-share responsibilities

e. Weekly calendar aligns with planned use of time in the annual
agreement
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School Counseling Program Assessment

CRITERIA in Yes
Progress

Direct student services are provided (Strategies to include instruction,

group activities, appraisal, advisement, counseling and crisis response)

a. Deliver schoel counseling curriculum lessons to classroom and large

groups

b. Provide appraisal and advisement to assist all students with

academic, career and personal/social planning

. Provide individual and/or group counseling to identified students

with identified concerns or needs

Indirect student services are provided to identified students (Strategies

to include referrals, consultation, collaboration)

Direct and indirect service provision amounts to 80 percent or more of

the school counselor’s time

In

CRITERIA Yes

Progress

Data Tracking

a. School data profile is analyzed, and implications for results over time
are considered

b. Use-of-time assessment is analyzed and implications are considered

Program Results (Process, Perception and Outcome Data)

a. Curriculum results report is analyzed, and implications are
considered

b. Small-group results reports are analyzed, and implications are
considered

c. Closing-the-gap results reports are analyzed, and implications are
considered

d. Program results are shared with stakeholders

Evaluation and Improvement

a. School counselor competencies assessment informs self-
improvement and professional development

b. School counseling program assessment informs program
improvement

. School counselor performance appraisal is conducted and informs
improvement

d. Program goal results are analyzed, and implications considered
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School Counseling Program Annual Calendar

Appendix F: School Counseling Program Annual Calendar

AUGUST Year:

Data Element / Content Domain / Student Service or Activity to be Grade Level / Student
Addressed Competency(ies) Addressed Delivered Groups Involved
SEPTEMBER
Data Element / Content Domain / Student Service or Activity to be Grade Level / Student
Addressed Competency(ies) Addressed Delivered Groups Involved
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School Counseling Program Annual Calendar

OCTOBER

Data Element / Content
Addressed

Domain / Student
Competency(ies) Addressed

Service or Activity to be
Delivered

Grade Level / Student
Groups Involved

NOVEMBER

Data Element / Content
Addressed

Domain / Student
Competency(ies) Addressed

Service or Activity to be
Delivered

Grade Level / Student
Groups Involved
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School Counseling Program Annual Calendar

DECEMBER

Data Element / Content
Addressed

Domain / Student
Competency(ies) Addressed

Service or Activity to be
Delivered

Grade Level / Student
Groups Involved

JANUARY

Data Element / Content
Addressed

Domain / Student
Competency(ies) Addressed

Service or Activity to be
Delivered

Grade Level / Student
Groups Involved
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School Counseling Program Annual Calendar

FEBRUARY

Data Element / Content
Addressed

Domain / Student
Competency(ies) Addressed

Service or Activity to be
Delivered

Grade Level / Student
Groups Involved

MARCH

Data Element / Content
Addressed

Domain / Student
Competency(ies) Addressed

Service or Activity to be
Delivered

Grade Level / Student
Groups Involved
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School Counseling Program Annual Calendar

APRIL

Data Element / Content
Addressed

Domain / Student
Competency(ies) Addressed

Service or Activity to be
Delivered

Grade Level / Student
Groups Involved

MAY

Data Element / Content
Addressed

Domain / Student
Competency(ies) Addressed

Service or Activity to be
Delivered

Grade Level / Student
Groups Involved
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School Counseling Program Annual Calendar

JUNE

Data E

lement / Content
Addressed

Domain / Student
Competency(ies) Addressed

Service or Activity to be
Delivered

Grade Level / Student
Groups Involved
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Appendix G: School Counseling Program SMART Goals

School: Year:

School Counselor(s):

Specific Issue
What is the specific
issue based on our
school’s data?

Measurable

How will we measure
the effectiveness of
our interventions?

Attainable

What outcome would
stretch us but is still
attainable?

Results-Oriented

[s the goal reported in
results-oriented data
(process, perception
and outcome)?

Time Bound
When will our goal
be accomplished?

Based on the information above, write a single goal statement sentence
Example: By the end of the year, the number of discipline referrals will decrease by 20
percent.
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Appendix H: School Counseling Core Curriculum Action Plan

Goal

Lessons and Activities Related to Goal:
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Appendix I: Small Group Action Plan

School Name
Group Name

Goal

Target Group
Data to Identi

Students
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Appendix J: Closing the Gap Action Plan

School Name Year:
Goal:

Target Group:

Data to Identi

Students
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Parental Consent for Counseling

Appendix K: Parental Consent for Counseling

T HOOL Dig, THE SCHOOL DISTRICT OF PALM BEACH COUNTY
- DEPARTMENT OF EXCEPTIONAL STUDENT EDUCATION

Parental Consent for Counseling

‘“}'r:;'

Your child has been referad to participate in counseling services that will be provided by the schoaol
psychologist or school counselor. Counseling sessions will be conducted during the school day. Some
target objectives may include, but are not limited to: 1. Identify and understand feelings. 2. Leam
appropriate behaviors. 3. Leam ways to verbally communicate feelings. 4. Learn technigues and ways
to express anger appropriately. 5. Develop strategies to cope with strong emotions. . Leam to better
manage feelings and actions. 7. Academic skills and strategies. 8. Promotion, graduation, and college/
career readiness.

Cument Date Student Mame (First, Middle Initial, Last) Student ID #
Schoal Grade Birth Drate
Counseling Professional Title Telephone &
() Group Counsefing () Individual Counseling | Start Date End Date

Client'child information is confidential and will not be released without parent'guardian authorization.
The limitations/exceptions are as follows:

1. If your child states that he/she wants or intends to do harm to others.

2. If your child states that he/she wants or intends to do harm to himselffherself.

3. If your child reports suspected abuse or neglect of a child.

4. [If the counseling professional is court-ordered to release information.

[ es. I give permission for my child to paricipate in counseling.
|:| Mo, | do not give pemmission.
|:| | wiould like more information before | give my consent. Contact me to scheduls 3 meeting.

Contact me (parent'guardian) at
E-Mail Phone

Signature of Parent/Guardian [iate

FPrinf ParentGuardian Name

PBZD 2487 (Mew S7268/2013)  ORIGINAL - School Based Team file (Gen. Ed. slugant, School Counseling Program Tie, ESE fig)
COPY - Paran
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Parental Consent for Counseling

DISTRI LEKOL REJYOMN PALM BEACH
DEFPATMAN EDIKASYOM ELEV ESPESYAL

Konsantman Paran pou Bay Konseéy

Pitit ou a te refere pou pran sevis konsey sikolog lekol |a oswa konseye akademik lekol la ofri. Sesyon
konséy yo ap fét nan jou lekdl. Objektif vize yo kapab enkli, men yo pa limite ak: 1. |dantifye epi
konprann santiman. 2. Aprann konpdtman ki apwopriye yo. 3. Aprann tout fason pou kominike
santiman yo. 4. Aprann teknik ak fason pou eksprime mekontantman nan fasen ki apwopriye. 5.
Devlope estrateji pou adapte ak emosyon ki fo yo. 8. Aprann metrize santiman ak kenpétman yo pi
byen. 7. Estrateji akademik ak aptitid. 8. Preparasyon pou pwomosyon, gradyasyon, ak pwofesyon/
kalg].

Diat aktyel Mon Elév la (Prenon, Dezyem non, Siyati) #ID Elevila
Lekal Klas Dat Mesans
Konsey Pacfesyonel Tit # Telefon
| Konséy an Gwoup () Konséy Endividyél | Kémanse le Fini le

Enfémasyon sou kliyanfelév rete konfidansyél konsa yo pa p bay yo san pémisyon yon paranfresponsab.
Limit'eksepsyon yo dapre sa ki pi ba yo:

1. Si pitit ou a di li vle oswa | gen entansyon f2 I5t moun mal.

2. Si pitit ou a di li vle oswa | gen entansyon f2 t8t i mal.

3. Si pitit ou a rapdte li sispek abi oswa neglijans sou yon timoun.

4. Si konseye pwofesyongl la resevwa lod fribinal pou bay enfomasyon.

[] Wi. mwen bay pémisyon pou pitit mwen patisipe nan pran konsey.
[] Mon, mmen pa bay pémisyon.
[] Mwen ta renmen plis enfémasyen avan m bay konsantman mwen. Rele m pou plase yon reyinyon.

Rele mwen (paran/responsab) nan:
E-Mail Telefon

Siyali Paran/Responsab Dat

Ekri an I&f detache non ParanResponsab Iz

PBSD 2487 (New S28/2013)  ORIGIMAL - School Based Team file (Gen. Ed. shudent, School Counseling Program flle, ESE fik2)
COPY - Parent
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Parental Consent for Counseling

Parental Conzent for Counseling - Portuguese version

DISTRITO ESCOLAR DO CONDADO DE PALM BEACH
DEFPARTAMENTO DE EDUCACAQ PARA ALUNOS COM
NECESSIDADES ESPECIAIS

s Consentimento dos Pais para
i BEACH TOREY
—— Aconselhamento

0 seu filhe(a) fioi recomendade para participar dos servipos de aconselhamento, os guais serdo proporcionados pelo
psicdlogo ou orientador educacional da escola. As sessies serao realizadas durante o dia lefivo. Alguns dos

propésitos peder3o incluir, mas ndo se limitam a- 1. Como identificar & compreender os sentimentos. 2. Aprender

comportamentos apropriados. 3. Aprender maneiras de falar sobre os proprios senfimentos. 4. Aprender as técnicas
& maneiras apropriadas de expressar a rava. 5. Como desenvolver estratégias para lidar com as emogdes fortes.

i. Aprender a melhor forma de lidar com os sentimentos  agdes. 7. Estratégias & habilidades académicas.

8. Aprovagdo, formatura e preparagde profissional ou para a universidade.

Data Mome do Aluno{a) (Primeiro, inicial do meio, Oltmo e de |dentificagdo
Escola Sarnie Data de Mascimento
Profissional que proporcona o aconselhamento | Cango Telefone

Aconselhamento Aconsethamento
O O

em grupo Profissional Inicio Final

Az informagdes pertinentes ao cliente/crianga s3o0 confidenciais e ndo serdo divulgadas sem a autorizacio dos pais/
guardido. As restrices/excecdes 30 as seguintes:

1. Se o seu fihoe afimar gue elela) deseja ou pretende causar dano a outrem.

2. Se o seu filho afimar que elefa) deseja ou pretends causar dano a si proprio.

3. Se o seu fiho apresentar suspeita de malirato ou descuido.

4. Se o profissional proporcionando o aconselhamento for intimado a revelar informacdes através de ordem judicial.

[] 5im. eu dou permissdo para meu fiho participar do aconselhamento.

[] M3e, eundo dou permissio.

D Ew gostaria de obter mais informagies antes de dar o meu consentmento. Solicito que entre em
contato CcoMigo para Marcanmos Wna reunide.

Entre em contato comigo {paimae ou guardiao) pelo:

E-Mail Tel

Assinatura do paiimae ou guardido Datz

MNeme do paifmie ou guardifo em lefra de fGma

PBSD M4BT (Mals recent S/28/2012) ORIGINAL - Arquivo da Equipe Pedagogica (Aluno de Educagio Geral, Arquiv do
Programa de Aconsslhamanto, Arquivo g0 ESE} COPIA - Pals

Tha Departmact of Muticsibunl Edeotion Trandstion Team certifes that this ie 8 trus srd “sfttful transistion of the origiml documet. Juns 3003 - (361] 4048-8620 - SY13-1 105
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Parental Consent for Counseling

Pamental Comsent for C ounssling -Spanish versicn
DISTRITO ESCOLAR DEL CONDADO DE PALM BEACH
DEPARTAMENTO DE EDUCACION PARA ESTUDIANTES EXCEPCIONALES

Autorizacion de los Padres para
Terapia Psicopedagdgica

Sw hijola) ha sido remitide a participar de senvicios de terapia psicopedagogica que seran proveidos ya sea
par &l sicologo o el consejern escolar. Las sesiones de terapia psicopedagogica se llevaran a cabo durante
horario escolar. Algumos de los objetivos seran, pero mo estaran limitados a: 1. ldentificar y entender
sentimientos. 2. Aprender comporiamienios adecuados. 3. Aprender maneras de expresar los sentimientos
verbalmente. 4. Aprender tecnicas y maneras de expresar ira adecuadamente. 5. Desamrollar estrategias
para lidiar con emociones intensas. 6. Aprender a manejar mejor emociones y acciones. 7. Aprender
tecnicas y estrategias académicas. 8. Prepararse para la promocion, graduacion y para la universidad o
carrera profesional.

Fecha Mombre del estudiante (nombee, inicial del 2do. nombre, apellido) Mumero del estudiante
Escuela Grado Fecha de nacimiento
Consejero Titulo # de teléfono

(O) Terapia grupal {_)Terapia indvidual | Fecha inicial Fecha final

La informacion del cliente o hijo es confidencial y no se |la hara plblica sin la autorizacion del padre o
tutor. Las limitaciones o excepciones son las siguientes:

1. 5i su hijo declara gue guiere o piensa hacerle dafio a ofros.

2. Si su hijo declara que quiere o piensa hacerse dafio a si misma.

3. 5i su hijo hace una denuncia basada en su sospecha de abuso o trato negligente de un estudiante.
4. Si el tribunal le ordena al consejers hacer plblica |a informacion.

|:| 5i, le doy permiso a mi hijo a participar de la terapia psicopedagogica.
[ Mo, no le doy permiso.
Me gustaria mas informacion antes de dar mi permiso. Por favor, comuniquense conmigo para programar wna
O reamion.
Comuniquense conmige (unc de kos padres o tuter) al-

Direccion de comeo electronico # de teléfono

Firma de uno de los padres o fulores Fecha

Nombre de uno de los padres o futores en lefra de maolde

PBSD 2467 5P (rusvo S/26/2013) ORISINAL - Archilve del Equips Basaso en 13 Escusla jestudlants da Ed. Gen., archive del
Programa de Terapla Pslcopedagoglca o2 1a Escuela, archivo g2 ESE]  DUPLICADOD - Padres

The LUeparimen of Muincsinrl Bdscanos Spazmt Trasslston Tean cortfio that thm e 8 i and fwiefal esslsnon of e onpesl document. (341 | 40480200 - Jemg 2013 ¥ 1004
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Student Development Plan Annual Report

Appendix L: Student Development Plan Annual Report

THE SCHOOL DISTRICT OF PALM BEACH COUNTY

_:E:';-!t.’bl'l r;?é:.

o o \ﬁ' DIVISION OF TEACHING AND LEARNING

¥, | Student Development Plan (SDP) Annual Report
'._:‘.;|r-'u'r\|_r\-"___.-"
The Certified School Counselor completes this form and sends to the principal. The principal signs, approwes and sends
to the SDP work quewe. Complete all porbions for each of the three domains: Academic, Career and

SociallEmotional Development.

School # School Mame
Diabe Submiftted Schodl Type Principal
Salect One j
School Counselor(s) (press the plus sign (#) fo 2dd more counselor names)
FIRET HAME WIDDLE HAME LAZT HAME

Mission Statement: What is your mission statement?

ACADEMIC DOMATH

What do you want to change? | Select One ﬂ

What is your goal? Use SMART goal format. Include baseline data. |

Describe how you will address the problem/gueston:
What Mindset Standard will you address?

[indser Standard - Select One or More |

What Behawior Standards will you address? (Select up to 3)

II_enn:l:ng Smrategies - Selact Ons I"’|
I':e].t'—!\-ia.mgemem 5kills - Select One v|
[scial Siitls - Setect One v
FEED 2474 (Rev. HIS0E] Page 1o
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Student Development Plan Annual Report

Swdent Development Plan Annual Report Date LT

School £

ACADEMIC DOMAIN continued
How will you intervene? (Select up to 3} If "Other” is selected, you must type in your response.

fSelect One

v
|setect One v
fsetect One v
Was your intervention effective? | Select One ﬂ

Describefdiscuss your results. Inchude outcome data.

-
CAREER DOMAIN

VWhat do you want to change? | Select Ome

What is your goal? Use SMART goal format. Include baseline data.

Describe how you will address the problemiguestion:
What Mindset Standard will you address?

IMtu.dset Standard - Select One
What Behavier Standards will you address? (Select up to 3)

| €

ILen.ming Smaregies - Select One

| self -Management Skills - Select One

f Social Skills - Select Ome
How will you intervene? (Select up to 3) I "Other” s selected, you must type i your response.

L<] L]l <]

| select One

fselect Ore

I'Sdecri}ne

PERD 2474 (Rew. 3252045)

<] [«] [«

FapeZof'3
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Student Development Plan Annual Report

Srudent Development Plan Annual Report Date LTera Echool 2
CANEER DOMATN continued

Was your intervention effective? Select One i]

Describeldiscuss your results. Inclede cutcome data.

SOCIAL'EMOTIONAL DEVELOPMENT DOMAIN

What do you want to change? ISE]E[ One

What is your goal? Use SMART goal format.

Describe how pou will address the problemiguestion:
VWhat Mindset Standard will you address?

IMiudset Standard - Select Ome
What behavior standards will you address? (Select up to 3)

ILEﬂming Srrategies - Select One

IS&].E—!rInmgemem Skills - Select One

| social Skills - Select One

Howr will you intervene? (Selectup to 3) 1 "Cther” is selected. you must type in youwr response.

<l <] [<

| select One ]
| select One v
| Setect One v
Was your intervention effectve? | Select Oze v/

Describefdiscuss your results. Include cutcome data.

Signature of Counselor | Signature of Primcipal

How to Reute Farm
FESD 2474 (Rev. ZI5I015)

Pape 3ol 3
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Appendix M — Palm Beach County Observation & Evaluation System

The district has developed the following observation and feedback instruments for Non-
Classroom Instructional personnel, including school counselors. For more information
access the Department of Professional Development webpage at
http://www.palmbeachschools.org/staffdev/TeacherEvaluation.asp.
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Empirical Research Studies Supporting the Value of School Counseling

Appendix N — Empirical Research Studies Supporting the Value of
School Counseling

Empirical Research Studies
Supporting the Value of
School Counseling
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Empirical Research Studies Supporting the Value of School Counseling

EMPIRICAL RESEARCH S5TUDIES SUPPORTING THE VALUE OF SCHOOL COUNSELING

his document presents a number of recent journal articles that describe research examining

the impact of school counselors and school counseling programs on K-12 student

outcomes. The research articles support the value of school counseling for students in

the domains of academic development, college and career readiness, and social /emotional

development. All of the articles are data-based and drawn from national peer-reviewed journals.

Academic Development

School Counseling and Student Outcomes:
Summary Of Six Statewide Studies

Carey, ., & Dimmure, C. (2012). School counseling and student
outcomes: Summary of six statewide studies. Professonal School

Conmselingg, 16 (2], 146-133. doi: 10.3330,/P5C.n.2012-16.146

Abstract: This article presents a summary of the six studies
featured in this special ssue of Professenal School Counseling.
The six starewide rescarch studies presented in this special
issue use a varery of designs, instrumentagon, and measures.
Mevertheless, they can be integrared at the level of resules w
shed light on some important questions related to effectve
praciice in the field of school counseling. These six studies
provide valuable evidence of the relationship berween positive
student educational outcomes and school counseling program
organization, student-to-school-counselor ratios, counsclor
ume use, and speciic school counseling acovites. Several of
these research studies focused on whether scudent outcomes
are influenced by how the school counseling program 1s
organized. These smdies clearly indicate that certain school
counseling activities create specific and measurable resulis and
thar all school counseling activities are not equally impacrful
for students and for cntical school-wide outcomes such as
attendance and disapline. With this knowledge comes both a
professional imperative and an ethical obligarion to increase
those activities that best support student success. The primary
methodological limitation shared by all six studies is their
common correlatonal research design. The second major
limitation of these studies stems from instrumentadon issues.

Take-away: A growing body of research indicates comprelensive,
data-driven scheal counscling proqrams improve a vange of student
learning and bebavioral surcomer.
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Comprehensive School Counseling Programs and
Student Achievement Outcomes: A Comparative
Analysis of RAMP Versus Non-RAMP Schools

Wilkerson, E._, Perusse, B_, & Hughes, A_(2013).
Comprehensive school counseling programs and student
achievement outcomes: A comparatve analysis of RAMT versus
non-BAMP schools. Profesional Schasl Connseling, 16 (3), 172-
184, doa: 10.5330,/P5C.n.2013-16.172

Abstract: This study compares school-wide Annual Yearly
Progress (AYT) results in Indiana schools earning the
Recogmzed ASCA Model Program (RAMP) designanion

{m =75} with a sample of control schools stranfied by level and
locale (m = 226). K-12 schools carning the RAMP designanon
in 2007, 2008, and 2009 comprise the experimental group.
Findings indicare that school-wide proficiency rates in English,/”
Language Ares and Math are significantly higher in RAMP-
designated elementary schools compared to elementary
controls. Four-vear longinudinal resules indicare a significane
positive difference between BAMP-deagnaced elementary
schools and their controls in Mach. Findings provide suppore for
the impact of comprehensive, dara-driven, accountable school
counseling programs at the elementary level and suggest further
research is needed ar the middle and secondary levels. This
article presenes and discusses addinional results and implicanons
for practice.

Take-away: There ir sivona cvidence that elementary schools with
comgrehensive dare-driven school connseling prograns display
Ingher academic ourcomes compared re sohoals wirhour mich
Proqvams



Empirical Research Studies Supporting the Value of School Counseling

EMPIRICAL RESEARCH STUDIES SUPPORTING THE VALUE OF SCHOOL COUNSELING

Missouri Professional School Counselors: Ratios
Matter, Especially in High-Poverty Schools

Lapan, R.T., Gysbers, N. C_, Bragg, 5., & Pierce, M. E.
(2012). Missoun professional school counselors: Ranos matrer,
especially in high-poverty schools. Prafemiomal Schoal Caunseling,
16(2), 108-116. doi:10.5330,/PSC.n.2012-16.108

Abstract: Results link lower student-to-school-counselor ratios
o betrer graduation raves and lower disciplinary incidents across
Missoun high schools. An interaction favorable for promoting
student success in school was found between increasing
percentages of studenes receving free or reduced-price lunch
and smaller student-to-school-counselor ratos. In high-poverty
schools, those schools thar mer the ASCA cntera of having at
least one professional school counselor for every 250 students
had betrer graduation and school attendance races, and lower
disciplinary incidents.

Take-away: Studenis whe bave greater access to school counselors
and comgrehensive schoof connseling programs are more fkely ro
succeed academically and behaviorally in school; this &5 particalar
traie for students in bjgh-poverry schools.

The School Counselor's Role in Addressing the
Advanced Placement Equity and Excellence Gap
for African American Students

Diavis, P, Diavis, M. I, & Mobley, ]. A. (2013). The school
counselor’s role in addressing the Advanced Placement
equity and excellence gap for African American students.
Profesional Scloel Counseling, 17 (1), 32-39. doi: 10,5330/
PSC.n2013-17.32

Abstract This study describes the collaboration among a school
counselor, a school counselor intern, an Advanced Placement
Psychology reacher, and a counselor educaror to improve African
Amencan access to Advanced Placement (AP) coursework and
increase success on the AP Psychology nanonal examination. The
team initiated 2 process thar recruited African American students
inoo AP Psychology and supported them through group and
indirvidual counseling to create an achievement-minded cohore
that emphasized peer reladonships and academic success.

Take-away: Ineentional cfforts by school counselors can belp reduce
the racial disparities in proporrions of wudenes mking Advanced
Placement courses.

Closing the Achievement Gap of Latina/Latino
Students: A School Counseling Response

Leon, A, Villares, E., Brigman, G., Webb, L, & Peluso, T.
(2011). Closing the achievement gap of Larina,/Larino students:
A school counseling response. Connseling Owecome Rerearch and
Eraluarion, 2(1), 73-86. doi: 10,1177, /21501 37811400731

Abstract: This article addresses the achievement gap of Latina,/
Latino studenits and evaluates the impact of a Spanish culurally
translated classroom program, delivered by bilingual /bicultural
school counselors in five 45-min lessons and three booster lessons.
Latina/o imited English proficient (LEP) students in Grades 4
and 5 from three schools were assigned to treatment (& = 62 ) and
comparison (8 = %4) groups. A quasi-experimenral, nonequivalent
control group design was used. Significant improvement in
reading and math, as measured by standardized tests, were found
for students who received the treatment as compared to those who
did not. This resulted in a reading and math cffect size (ES) of .37,

Take-away: A school counseling intervention designed o be
caltwrally- and langeage-appropriace can wake @ sgnificans
difference in reducing the adievement gap with Larma/Tanno
sendenes wil limired English proficiency.

All Hands On Deck: A Comprehensive,
Results-Driven Counseling Model

Sahna, C., Girtz, 8., Eppinga, |., Maronez, D)., Blumer
Eihan, D, Lozano, E.....Shines, T. {2013). All hands on
deck: A comprehensive, results-driven counseling model.
Professional School Comwnseling, 17 (1), 63-75. doi: 10.5330/
PSC.n.2014-17.63

Abstract: A graduation rate of 49% alarmed Sunnyside High
School in 2009. With graduation rates in the bortom 3%
statewide, Sunnyside was awarded a federally funded School
Improvement Grant. The *turnaround™ principal and the school
counselors aligned goals with the ASCA Narional Model through
the program All Hands On Deck (AHOD), based on academic
press, social support, and relational trust. In 2012, 78.8% of
students graduated. This case study describes student success
resuling from the counselor-led program AHOD.

Take-away: School connselors can be a critical pave of schoal
improvemsent gffores in fow-perferming schools.

Bringing Out the Brilliance: A Counseling Intervention
for Underachieving Students

Berger, C. (2013). Bringing out the Brilliance: A counseling
incervendon for underachieving studenis. Professonal School

Counscling, 17 (1), 86-96. doi: 10.5330,/PSC.n.2013-17.80
Abstract: This study evaluared the impact of 2 small group

counseling intervennon designed for students who underachieve.
The results of the snady demonserared significant improvement
for ninth- and renth-prade underachieving smdents in the areas
of organizational skills, dme management, and motvation. The
author discusses implications and recommendations for school
counselors working with underachieving scudents.

Take-away: School counselors can effectively asist nnderachieving
seudenis using @ owuall group INTervENTion.
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At-Risk Ninth-Grade Students: A Psychoeducational
Group Approach to Increase Study Skills and Grade
Point Averages

Kayler, H., & Sherman, J. (2009). At-risk ninth-grade students:
A psychoeducational growp approach to increase study skills and
grade point averages. Profectonal School Counseling, 12(6), 434-
439, doa: 10.5330,/P5C.n 20010-12.434

Abstract: The purpose of this article is to describe a large-scale
psvchoeducanonal study skills group for ninth-grade students
whose academic performance i in the botwom 50 percent of
their class. The ASCA Nanonal Model® { Amencan School
Counselor Associanion, 2005) was used as a framework for
development, delivery, and evaluanon. The authors found thar
a small-group counseling intervention strengthened smdying
behaviors as measured by precest-postiest design. Additonal
results include promoring school counselor visibility and
mncreasing and improving school counselor relanonships with
students, parents, and other stakeholders.

Take-away: Targered sfforis by school counsclors can fmprove
souidenss” learning befaviors, including sy skills, time usage,
ard Persistence.

Closing The Gap: A Group Counseling Approach to
Improve Test Performance of African-American
Students

Bruce, A M., Getch, Y. ., & Ziomek-Daigle, J. (2009).
Closing the gap: A group counscling approach to improve teso
performance of Affican-Amenican scudents. Profesenal Schaol
Conmseling, 12 (6), 430-457. doi:10.5330,/P5C.n.2010-12.450

Abstract: This article evaluated the impact of a group
counseling intervention on African-Amencan students’
achievemnent rares during the spring administration of high-
stakes testing at a rural high school in Georga. Eighty percent
of eligible sudents who pardcipated in the intervention received
passing scores on the four secoions tested dunng the spring
administranion of the Georgia High School Graduaton Tests
(GHSGT), and all partcipanng students received passing
scores on the English Language Ares and Math secoons of the
GHSGT. Addmonally, the achievement gap between African-
Amencan students and White students on the Enhanced

Marh narrowed during the 2007-2008 testing period, with
63.2% of Afnican- Amencan students achieving pass rates as
compared to 70.5% of White students. The pass rate increased
from the 38.7% pass rate among African- American students
from the previous school year, indicaring that the intervention
was successful in improving pass rates on high-stakes testng.
Implications for professional school counselors include urilizing
the practice of group counseling and disaggreganng data oo
promote achievement among underachieving student subsets.
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Take-away: School conmsclors can impact the achicvement gap
by examining school-wide daa and wsing the data to deliver an
cffective grougp infervention.

Student Success Skills: An Evidence-Based School
Counseling Program Grounded in Humanistic Theory

Villares, E., Lemberger, M., Brigman, G., & Webb, L. (2011).
Smudent Success Skills: An evidence-based school counseling
program grounded in humanisoc theory. fesrmal of Humanisne
Connseling, 50, 42-55. doi: 10.1002,3.2161-1939.2011.
th0105 x

Abstract: The Student Success Skills program is an evidence-
based, counselor-led intervenoon founded on a vanety of
humanistic principles. Five studies and a recent mera-analysis
provide evidence that integrating human potential practices
into the school by reaching smudents foundarional learning skills
strengthens the ink beoween school counseling intervennons
and student achievement.

Take-away: The Siudent Swccess Skills program resles in
substaniial sudent gains in veading and mady; school counselors
can use this evidence-based grogram to improve students’
achievement.

College and Career Readiness

School Counselors As Social Capital: The Effects
of High School College Counseling on College
Application Rates

Bryan, ., Moore-Thomas, C., Day-Vines, M. L., & Holcomb-
McCoy, C. (2011). School counselors as social capital: The
cffects of high school college counseling on college applicanon
rates. Journal of Counseling and Development, 89 (2), 190-199.
doi: 10,1002 /7.1556-6678.2011 1b00077 x

Abstract: Using social capital theory as a framework, the
authors examined dara from the Educanonal Longirudinal
Soudy of 2002 (Ingels, Prare, Rogers, Siegel, 8 Srurs, 2004 )
o investigate how student contact with high school counselors
abourt college information and other college-related variables
influcnce students” college applicanon rates. In addition wo
some college-related variables, the number of school counselors
and srudent contacts were significant predictors of college
application rares. Implicatons for school counselors and
counsebor training are included.

Take-away: Colleae connseling, as provided by school counselors,
matters: iigh schoal stwdenes whe saw their school counselor for
collgge information were move iikely ro apply for collgge.
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Estimating Causal Impacts of School Counselors
with Regression Discontinuity Designs

Hurwirz, M., & Howell, J_ (2014). Estimating causal impaces
of school counselors with regression discononuity designs.
Jowrnal of Counseling & Development, 92(3), 316-327.

doi: 10.1002,/1.1556-6667.2014.00159 x

Abstract: This article presents a causal regression discontinuity
framework for quantfiing the impact of high school counselors
on students’ educaton outcomes. To demonstrate this method,
the authors used data from the Nanonal Center for Education
Sratisrics” Schools and Seaffing Survey (SAS5). Using high
school counselor staffing counts and 4-year college-going

rates collected through the SASS, the authors found that an
addirional high school counselor is predicred o induce a 10
percentage point increase in 4-year college enrollment.

Take-away: Increasing the number of bigh schoal counselors in
schoals endancer the likeltbood that stwdenir go on to enroll in colleme.

Connecticut Professional School Counselors: College
and Career Counseling Services and Smaller Ratios
Benefit Students

Lapan, R. T., Whitcomb, 8. A., & Aleman, N. M. (20132).
Connecticur professional school counselors: College and
carcer counseling services and smaller ratios benefit studenes.

Prafessional School Counscling, 16(2), 117-124.
doi: 10.5330,/PSC.n2012-16.124

Abstract: Results connect the implementation of the college
and career counseling components of 2 comprehensive school
counscling program and lower student-to-school-counselor
rafios to a reduction in suspension rates and disciphnary
incidenes for Connectcut high school students. Principal
rafings of college and carcer counschng services provided in
their school extended benefies for students o include betrer
arrendance and graduation rates, as well as lower disciplinary
incidenes and suspension rates. This arocle highlights the
importance of college and career counseling services and smaller
rarios for promoting student success.

Take-away: High school students wio have move access to school
connselors (1.c., lower siudeni-school connselor raties) and related

collgge and career counseling services are more fkely to gradware
and less likely ro bave bebavioral probilems.

Counseling and College Matriculation: Does the
Availability of Counseling Affect College-Going
Decisions Among Highly Qualified First-Generation
College-Bound High School Graduates?

Pham, C_, & Keenan, T. (2011). Counseling and college
matriculation: Does the availability of counscling affect college-

going decisions among highly qualified first- generanon college-
bound high school graduares! Journal of Applicd Econamsics and
Businers Research, 1(1), 12-24.

Abstract: This scudy examined a unique angle of the relzdonship
berween high school counseling and college mamncolaton by
investiganng the association berween the availabilicy of counseling
services o first-generation students and the odds of a highly
qualified student not enrolling in a four vear college (referred

tor as a mismiatch between gualifications and college artended ).

A sample of 1,305 highly qualified students from a large urban
district in the United Stares was analyzed. The smdy found thar
the student-counselor rato does not predice the odds of a highly
qualified student not going to a four year college, bur the firse-
generanion student-counselor ratio does. A one percent decrease
in the first-generation student-counselor ratio was associated

with a (0.4 percent decrease in the odds that a highly qualified
student missed the opporunity to attend a four year college. This
study could help districts and administrators arger the imited
counseling services available currently in many urban school
districts to first-generation students in order to increase the
college-going rate of these students.

Take-away: Highly qualificd firs-gencrarion sudents are more
lIikely to envall in four vear colleges of they bave greater access to
Ity sehool connselors (i.e., lower student-school counselor rarias).

Who Sees the School Counselor
for College Information?

Bryan, 1., Holcomb-McCoy, C., Moore-Thomas, C., & Day-
Vines, N. L. (2009}). Who sees the school counselor for college
informarion? Profemional School Counseling, 12(4), 280-291.
doi: 10,5330,/ PSC.n.2010-12.280

Abstract: Using the 2002 Fducatonal Longitudinal Smudy
darabase, a national survey conducted by the Nanonal Center of
Education Statistics, the authors invesngated the characrensncs
of studenes who seek our professional school counselors in order
o receive college information. Results indicared thar Afican
Amencans and female students were more likely to contact

the school counselor for college informarion. In addidon,
students in high-poverty, large schools and schools with smaller
numbers of counselors were less likely to seek school counselors
for college informarion. School counselors” postsecondary
aspirations for smudents also impacted studens’ contact with the
school counselor. Implicanons for school counselors and future
research are included.

Take-away: Srudents in schools with frower school connselors (i.e.,
laxge sudems-ro-school conmselvr varias) ave lesr likely to see e
school connselor for collgge mformanon.
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School Counselors Supporting African Immigrant
Students’ Career Development: A Case Study

Watkinson, 1. 5., & Hermi, A, A (2014). School counsclors
supporting African immigrant students” career development: A
case study. The Career Development Qmareerly, 62, 44-55.

doi: 10.1002,/7.2161-0045 201400069 x

Abstract: School counselors play a entical role in preparing
adolescent immugrant students to be college and carcer ready
by atrending to the complex variables that promote and inhibir
career development. This article provides an illuscrative case
study of a Somall immigrant student’s educanional journey

o laghlight the academic and familial challenges that she
encountered while artending U8, schools. Through this case
study, the authors discuss the 1ssues immigrant high school
sindens experience and present culturally responsive practices
thar school counselors can use to address career development.
These cultwrally responsive pracoces incdude developing a strong
knowledge of students” backgrounds and cultures, designing
small group interventions that are timely and sensitive o
immigrant students” needs, and strengthening school-family
parinerships.

Take-away: School connsclars can provide crivical support and
infermasion to faster the carcer develspmens needs of immggrant
studenis.

Providing College Readiness Counseling for Students
with Autism Spectrum Disorders: A Delphi Study to
Guide School Counselors

Frell, M., & Perusse, R (2012). Providing college readiness
counseling for students with aurism specrrum disorders: A
Delphi study to guide school counselors. Profesonal Schoal
Conmseling, 16 (1), 29-39. doa: 10.5330,/P5C.n.2012-16.29

Abstract: This study used the Delphi method to examine school
counsclors” roles for providing equitable college readiness
counseling for students with aurism spectrum disorders (ASDY).
Partcipants included an expert panel of 19 indviduals with
expenence and knowledge in postsecondary transmion for
sindenes with ASD.

Expert participants identified 29 rasks of school counselors
for providing equitable college readiness counscling to
sindents with ASIDY, such as encourage student involvement
in the ransicion planning process, collaborare with parents,
and conduct workshops for students with ASD and their
parents about college transition. This artcle provides pracocal
implications and recommendations based on the study results.

Take-away: Seraregicr exise to belp school connselors prepare
student with aurion specrrum diswders for collgge.

Transitioning Hispanic Seniors
from High School to College

Marsico, M., & Getch, Y. Q. (2009). Transinoning Hispanic
seniors from high school to college. Profestonal Schoal
Connseling, 12 (6), 458-462. doi: 10,5330, P5Cn.2010-12 458

Abstract: Hispanic seniors who were on track to graduate in
May 2006 were invited to participate in a program to help
them make a successful transinon from high school to college.
Dara indicared that this group might benefit from direct
assistance in the college applicacion process. The goal of the
intervention was to work with the identified students dunng
the fall semester and to increase the number of Hispanic
students who applied to college. The program was evaluared
by comparing the number of Hispanic students who applied
o college by May 1, 2005, o those Hispanic seniors who
applied to college by May 1, 2006. There was a 5% increase in
the number of Hispame sentors who applied to college by May
1, 2006, compared o May 1, 2005. Addinonally, there was a
16% increase in Hispanic students who applied to a college by
January 2006 compared to the previous year.

Take-away: Inientional effires from school counsclors can increase
the mumbers of Hispawis swdents who apply for collge.

Identifying Exemplary School Counseling Practices
in Nationally Recognized High Schools

Miliello, M., Carey, J., Dimmite, C., Lee, V., & Schweid, .
(2009). Idenofying exemplary school counseling practices in
nationally recopnized high schools. Jowrnal of Schoal Connseling,
7(13), 1-26. Betmeved from hiep://waww. jsc.montana.edu,”
articles/v7nl3.pdf

Abstract: The Natonal Center for School Counseling Outcome
Bescarch (CSCOR) at the Universicy of Massachusetrs- Amherst
studied exemplary practices of 18 high schools thar received
recognition for college preparation and placement in 2004 and
2005, Through interviews with key personnel ar cach of the
high schools, the researchers generated a set of ten domains
that charactenze the work of the school counselor that seem to
be related to improved student enrollment in post-secondary
Insttutons.

Take-away: School counselors play an smportant leaderstip role
tn fripls sclools witk excellens collgge preparniion and placemens
FECHTHS.
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Social-Emotional Development

Comprehensive School Counseling in Rhode Island:
Access to Services and Student Outcomes

Dimmice, C., & Wilkerson, B. (2012). Comprchensive school
counseling in Rhode Island: Access to services and student
outcomcs. Prafessonal School Cownseling, 16(2), 125-135. doi:
10.5330,/P5C.n.2012-16.125

Abstract: This study explored relationships among school
counseling pracrices, secondary school demographics, and
student ourcomes in the state of Rhode Island during a 2-year
period. The results showed strong and consisrent correlations
between increased amounes of school counseling services and
puositve student ourcomes. Schools with higher percentages
of students eligible for free or reduced-price lunch status and
with higher percentages of minonoy students provided fewer
comprehensive counseling services for their students.

Take-away: The presence of comprehensive school counseling
frograms is finked ro an array of positive student owtcones
ramping from berter areendance o 4 SYELICr [ense of ConmRecrion
schronl.

Outcomes of a School-Wide Positive Behavioral
Support Program
Curas, B, Van Horne, J. W, Bobernson, P, & Karvonen, M.

(20010). Ourcomes of a school-wide posiove behavioral support
program. Professonal School Connseling, 13(3), 159-164. doi:
10.5330,/P5C.n.2010-13.159

Abstract: School-wide positive behavioral support (SWPES)
programs are becoming an increasingly popular and effecoive way
o reduce behavioral disrupoons in schools. Results from a 4-year
study examining the effeces of an SWPBS program in a public
elementary school indicated significant reductions in percentages
of hehavioral referrals, suspensions, and instructional days lost,
bt the effect sizes were small. Implicanons for school counselors
and furure research are discussed.

Take-away: Rescarch mpporis the valus of school-wide poesicive
belavioral support programs in improving the bebavior of students;
schood cosenselors can play an smporsant vole in the scces of dhese
Frograms.

Becoming Partners: A School-Based Group
Intervention for Families of Young Children

Who Are Disruptive

Amatea, E. 5., Thompson, 1. A., Rankin-Clemons, L., &
Ertinger, M. L. (2010). Becoming partners: A school-based
group interventon for families of voung children who are
disruprive. fomrmal of Schoeol Conmseling, 836). Eemieved from
http: / Awww. e montana.edu/arocles / vBnd6. pdf

Abstract: A multple family discussion group program was
implemented and evaluated by school counselors working
with families of young children referred by their weachers

for aggression and artention problems. The logic guiding
construction of the program and the program’s unique aspects
are described. Outcome data revealed thar the program was
effecove in reducing the children’s hyperacove, defiant, and
aggressive behavior and improving the parens” management
skills. The advantages of school counselors conductng this
program are discussed.

Take-away: A family focused growp inccrvention can be
implemenred by school connselors ro decrease school bebavior
fproblems among voung children.

RECOGNIZE: A Social Norms Campaign to Reduce
Rumor Spreading in a Junior High School

Cross, |. E., & Peisner, W. (2009). RECOGNIZE: A social
norms campaign o reduce rumor spreading in a junior high
school. Praferional Schoal Counseling, 12(5), 365-377. doi:
10.5330,/PSC.n.2010-12.365

Abstract: This arricle studied changes in rumor spreading and
perceptions of peers’ rumor spreading among students ar one
public junior high school following a social norms markeang
campaign. Results of the study show that percepoons of peer
rumaor spreading fell following the campaign, bur self-reports of
rumaor spreading did not decrease. Results suggest thar a social
norms markering campaign conducred by a professional school
counselor and delvered to students in a junior high can reduce
misperceprions of negative social behaviors.

Take-away: Tlwrough intentional efforts, school counselovs can
posicively influence the social norms that fuel destructive rumor
spreading by junior bigh stndents.

A High School Counselor’s Leadership in Providing
School-Wide Screenings for Depression and
Enhancing Suicide Awareness

Enckson, A, & Abel, N. R. (2013). A high school counselor’s
leadership in providing school-wide screcnings for depression
and enhancing suicide awareness. Prafesional Schoal Counseling,
I6(5), 283-289. doi: 10.5330,/psc.n.2013-16.283

Abstract: The prevalence of mental health issues and suicidal
thoughts and acoons among school-aged children and
adolescents is a serious issue. This article examines the scope
of the problem natonwide and provides a brief overview

of the literarure regarding the effectiveness of school-wide
screening programs for depression and suicide nisk. The
aurhors describe a suicide preventon program thar has been
implemented by the first author {a high school counselor in
Minnesota) that combines classroom guidance, screening,
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and referrals for ourside mental health services. This arocle
includes recommendations for school counsclors interested in
implementing a school-wide screening and prevention program.

Take-away: Schoo! conmselors can provide leadership in the
early idenrification and prevension of bigh school seudents wich
depremion and micidal thangis.

Use of Group Counseling to Address Ethnic Identity
Development: Application With Adolescents of
Mexican Descent

Malote, F. M., Paone, T. R., Humphreys, K., & Maronez, T.
(2010). Use of group counseling to address ethnic identicy
development: Applicanion with adolescents of Mexcan descent.
Professional Schoal Counseling, 13(5), 257-267_ doi: 10,5330,/
PSC.n.2010-13.257

Abstract: This article provides qualitative outcomes from a
group counseling intervention whose goal was w facilirare

the ethnic identity development of Mexican-ongin youth.
Cutcomes revealed that participanes perceived group
participarion as meaningful. Themes that emerged from the data
included the imporance of the relanonship o engender change,
growth in several aspeces of ethnic idenoty (knowledge of

culture, traits, and ethnic pride ), and increased relational skills.

Take-away: School conmselors can asist swdenis of Mexican
desceny in building velaionsdps in school and becoming more
con foreable winh oheir colmvic idemaey.

Steen, 8. (2009). Group counseling for African American
elementary students: An exploratory study. Journal

for Spectalinng in Group Work, 34(2), 101-117_ doi:
10.1080,/01933920902791929

Abstract: This arricle describes a group counseling intervention
promoting academic achicvement and ethnic identey
development for twenty fifth grade African Amencan elementary
students. The Multgroup Ethnic Identy Measure (MEIM)
scores of students participanng in the treatment group improved
significantly over those in the control group. Implicatons

for school counselors and suggesnons for future rescarch ane

discussed.

Take-away: Preliminary evidence indicates school counselors can
aige @ culewrally-sensicive growp ingervention to enhance the etlmic
identity of African American clementary school boys.

Multiple Impacts

Reback, R. (2010). Schools” mental health services and young
children’s emotions, behavior, and learning. Journal of Policy

Analysis and Management, 29 (4), 698-727. doi: lﬂ.li}ﬂi,f]:.mm

Abstract: Recent empirical rescarch has found that children’s
noncogniave skills play a critical role - their own success,
voung children’s behavioral and psychological disorders can
severely harm their furure ourcomes, and disruprive srudenes
harm the behavior and learning of their classmaces. Yer relatvely
little is known about widescale interventons designed o
improve children’s behavior and mental health. This is the firse
nanonally representacve study of the provision, inancing, and
impact of school-site mental health services for young children.
Elementary school counselors are school employees who
provide mental health services wo all types of students, oypically
meeting with students one-on-one or in small groups. Given
counselors’ nonrandom assignment o schools, it is partcularly
challenging to estimate the impact of these counsclors on
student cutcomes. First, cross-state differences in policies
provide descriprive evidence that students in seates with more
aggressive clementary counseling policies make greater test scone
gains and are less hkely to report internalizing or externalizing
problem behaviors compared to studenes with similar observed
characteristics in similar schools in other states. Nex, difference-
in-differences esomates exploiting both the tming and the
targeted grade levels of states” counseling policy changes provide
cvidence thar elementary counselors substannally influence
teachers’ perceptions of school chmate. The adoption of stare-
funded counselor subsidies or minimum counselor-student
rarios reduces the fraction of teachers reporing thar their
instruction suffers due to student misbehavior and reduces the
fractions reporting problems with students physically fighring
each other, curting class, stealing, or using drugs. These findings
imply thar there may be substannal public and privare benefits
derived from providing additional elementary school counselors.

Take-away: Multiple sources of evidence indicate that cxpanding
school connseling services in elementary schools is asoctated wih
i provenienss in sudens learning, behavior, and menzal bealt.

Are School Counselors an
Effective Educational Input?

Carrell, 5. E., & Hockstra, M. (2014). Are school counsclors an
effective educational input? Ecomamic Lerrers, 125, 66-69. doi:
10.1016/].cconlec. 201 4.07.020

Abstract: We exploir within-school variation in counselors and
find that one addinonal counselor reduces student misbehavior
and increases boys” academic achievement by over one percentile
point. These effects compare favorably with those of increased
teacher quality and smaller class sizes.
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Take-away: Stronger presemce af school connselors in elomentary
schosls reduces misbehavior and significantly imprrover bays’

academic achevement.

Carey, ]., Harrington, K., Marin, I, & Hoffman, D. (2012)_ A

state-wide evaluation of the outcomes of the implemenanon of
ASCA Naoonal Model school counseling programs in rural and
suburban Nebraska high schools. Prafesional School Connseling,
16(2), 100-107. dor: 10,5330 ,/psc.n.2012-16.100

Abstract: A statewide evaluation of school counseling programs
in rural and suburban Mebraska high schools invesngared which
fearures of the ASCA Natonal Model were related to student
ecducanional outcomes. The authors used hierarchical lincar
regression and Pearson correlations to explore relatonships
berween program characteristics and student outcomes.
Analyses suggested that school counseling program features
accounted for staristically significant portions of the vadance

in 2 number of imponant siudent ouccomes. These findings
provide support for previous studies inking benefits to students
with the more complere implemenration of a comprehensive
developmental guidance program. Implemenong features of the
ASCA National Model was associared with improved student

OLICOITICS.

Take-away: Fully implemenied comprebensive school comwnseling
frograms with faverable sudent-to-school counsclor ratios are
asciared with a vange of posirve sudent educarional and
belavioral euscomses.

School Counseling Outcome: A Meta-Analytic
Examination of Interventions

Whiston, §. C., Ta, W. L., Rahardja, D, & Eder, K. (2011
School counseling ourcome: A meta-analyoc examination of
interventions. Jowrnal of Counseling and Develspmenr, 80(1),
37-55. doi: 10.1002,/1.1556-6678. 201 1.cb00059.x

Abstract: The effectiveness of school counseling interventions
is important in this era of evidence-based pracuces. In this
study, Mera-Analysis 1 involved trearmene-control comparisons
and Meta-Analysis 2 involved precest-postiest differences.
The overall average weighted effect size for school counseling
interventions was .30, The study examined whether pertinent
moderator vanables influenced effect sizes. The pretest-
postrest effect size was not significant, so moderator analyses
were conducted on trearment-control comparisons. Analyses
of moderator vanables indicared school counseling program
acrivities or interventions vared in effectivencss.

Take-away: In general, school counseling interventions have a
postarve ¢f fect on studenis, thosgph wore research is needed and nor
all snterventions aghear to be equally effective.

Review of School Counseling Outcome Research

Whiston, 5. C., & Quinby, B F. (2009 ). Review of school
counsehing outcome rescarch. Prycholagy tw the Schools, 46(3),
267-272. doi: 10.1002 /pies. 20372

Abstract: This arricle is somewhar unique in this special

issue as 1t focuses on the effecovencss of an array of school
counseling interventions and not solely on individual and group
counseling. In summarizing the school counseling outcome
literarure, the authors found that students who parocpated

in school counseling interventons rended o score on vanous
outcome measures abourt a third of 2 standard deviation above
those who did not receive the interventions. School counseling
interventions produced quite large effect sizes in the areas of
discipline, problem solving, and increasing career knowledge.
The effect sizes were smaller, bur significant, related to school
counseling interventions” impacr on academic achievement.
Surpnsingly hittle school counseling rescarch was found related
to individual counseling. Concerning guidance curriculum,
small groups were more effective than intervenoons thae
mvalved endre classrooms. Furthermore, outcome rescarch
reflects that group counseling can be effective with students
whao are experiencing problems and difficultes.

Take-away: Research sugpores ihe value of @ range of
imterventions delivered by school conmselors, with pavoicular value
amociared with group counseling IRrervenrions

Maximizing School Counselors’ Efforts By
Implementing School-Wide Positive Behavioral
Interventions and Supports: A Case Study
from the Field

Goodman-Scort, E. (2013). Maximizing school counselors’
cffors by implementing school-wide positive behavioral
incervennons and supports: A case study from the field.
Professional School Cowmseling, 17 (1), 111-119.

Abstract: School-Wide Positive Behavioral Interventions and
Supports (PRIS) are school-wide, data-dnven frameworks

for promoting safe schools and student learming. This amicle
cxplains PBIS and provides practical examples of PEIS
implementation by descnbing a school counselor-run PRIS
framework in one elementary school, as part of a larger, disence-
wide imitiative. The author discusses imphcanons for school
counselors, including maximizing school counselors’ efforts wo
best serve every student by integrating PRIS into existing school
counseling programs.

Take-away: School connselors can posisively impact studont
learning and belavior in elemensary schools by takingg key voles in
schoal-wide belsavior suppor: nyrenss.
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The Achieving Success Everyday Group Counseling
Model: Fostering Resiliency in Middle School
Students

Rose, ], & Steen, 5. (2014). The Achieving Success Everyday
group counseling model: Fostenng resiliency in middle school
students. Profesional School Connseling, 18 (1), 28-37.

Abstract: This article discusses a group counseling intervention
used to develop and foster resiiency in middle school students
by implementdng the Achieving Success Everyday (ASE)

group counseling model. The authors aimed to discover whar
impact this group counseling interventon, which focused on
resiliency characteristics, would have on students” academic and
personal-socal success. To evaluare this, the authors used both
qualitative and quanticative data. The resules showed that some
students achieved an increase in their GPA and personal-social
funcooning following the intervenoon. The arocle presents
implications for pracoce and ideas for furure research.

Take-away: School counselars can wse @ vescarch-sugperted growp
cownseling model to smprave the academic and social funcrioning
of middle school siudenis.

The Achieving Success Everyday Group Counseling
Model: Implications for Professional School
Counselors

Seeen, 5., Henfield, M. 5., & Booker, B. (2014). The Achieving
Sucecess Everyday group counseling model: Implhications for

professional school counselors. fowrnal for Specialists in Group
Work, 39(1), 29-46. doi: 10.1080,/01933922.2013.861 886

Abstract: This article presents the Achieving Success Everyday
(ASE} group counscling model, which is designed to help

school counselors integrate students’ academic and personal-

social development into their group work. We first describe
this group model in derail and then offer one case example of
a middle school counselor using the ASE model wo conduct

a group counseling intervention in a school setting. Finally,
implications for school counselors are presenced.

Take-away: The ASE group counseling model has been well-
supported by veseaveh and can be wsed by school connselors to
tmprove the academic and personal-social eurcomes af K-12
sendenis.

The Brotherhood: Empowering Adolescent
African-American Males Toward Excellence

Wart, 5. (2009). The Brotherhood: Empowering adolescent
African-Amencan males toward excellence. Profestonal School
Connseling, 12(6), 463-470. doi: 10.5330,/P5C.n.2010-12 463

Abstract: A review of the literature reveals thar African-
Amencan males do not achieve ar the same academic levels as
their White counterparts. This article reports the effecoivencss
of a school-based male menroring program established by a
professional school counselor in an urban high school that
formed a relanonship of support for male students enhancing
academic achievement. The program incorporares the principles
of the ASCA Naoonal Model®, empowerment theory, and
Wguzo Saba. Results indicate that participation in a mentoring
program can improve student academic achievement and foscer
personal and soctal groweh and aspirations of success.

Take-away: School connselors can develop shewed counscling
and MENTOTING gVONPS te SRprave cutconies for studenis from

manginalized groups.
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